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CHAPTER I 
INTRODUUTION 
Tne purpos e of t~s study was to d~~e~ne the extent to 
I 
,'which the primary grades of elementary schoo~s in seven com-
'j ~~ni t~es ~f ~ssa.~h~s-~~ta are ~~ilizing the resources o:f their 
. . ~ . . . . .... ~ ... . .. . -· ... - . . - - . 
!respective communities. This study was a follow-up of a similar I . - - .. . . - . .. . -
\! s~li.ldy made by Walter Berger Hol.tl in the elementary schools of 
!! Newington,. Connecticut in 1947. 
I! It was fel.t. that a plan :fo·r the utilization of connnuni ty 
I . 
I 
resources should be compiled in connection with this study, to 
- . . 
' whieb c·la,ssroom teachers might refer in regard to suggestions ,. ... .. - - - . . . - - . - . . . 
I and techniques for making the best use of co-mmunity resources. 
. In view of the increasing interest ~nd broader concepts ! -. . .. . - . . -- - -
I 
1 in the ut.il.ization of the resources of the community "Ely edu-
·' i 
;; cators, it wa~ felt that such a study as 'this woul.d emphasize 
II 
!I 
li 
:I 
1i ,, 
ii those resources which are being utilized 'to best advantage. In !I i' - -· I 
I a.ddi tion, it sboul.d serve to spotlight those resources which I 
j p.~ssess pot-ential!. educational val.ue, but which are not being 
i 
I 
I 
I. 
- . - . -
utilized to any great extent at present. It may "fu;e expected 
1 
. . . . . . ! 
l walt.er B. · Rol.t. "To VV'hat Extent Are The Elementary SchoolJI 
Of JiTewing,to·n 11 Connecticut~ Utilizing the Resources of the Com- !! 
mun:iLty,u- (unpublished Master's thesis~ Boston University, SchooJ!I 
of Education~ Boston~~~ 1947). ~~ 
,, 
., 
I 
l tha.t as a result of this study~ classroom teachers may find 
I 
helpful. suggestions for utilizing community resources for su:p-
:plementing and enriching the school :program. 
, The wri t.ers revised the original c:heck list as it was used 
I 1 \by Holt. in his study. In this revision, the community resour-
' 
jces have been reclassified and placed in the following cate-
gories: (1) Field 'frips~ (2) Resource Visitors, (3) Interviews 
W1 th Resource People, ( 4) LOCE],l. Resource Surveys~ _( 5) ColJLec-
tions and EKhi bits, ( 6) Contacts ~Vi th Community Agencies, and 
(7) Community Service Enterprises. 
The aims of the check list were twofold. First, to ascer-
tain the frequency with which the resources of the seven com-
munities (1) have been 11til.ized since _ Se:pte~ber, 1950., (2) hav~ 
hee·n utilized in the two previous school years, and ( 3) wi1.1 be l 
I 
utilized during the rest of this school year. 
S:ecc:md, to ascertain ( 1} how teachers defrayed necessary 
expenses involved, (2) reasons for not uti~izing ccommumity re-
sources,. (3) whether or not res~:mrces uti lize?- were _direc:it..ly 
1 
r ·elated to c.lassroom activity, and (4) those resources which 
·ji teachers w"u1d not util.ize again. 
11 ------- --,.... 
I 1 rbid •• p. 1 . 
I 
I 
II 
I' 
I 
I 
I 
/' 
I 
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CHAPTER II 
REVIEVi OF LITERATURE 
The theory of utilizing c.ommuni ty resources in educa-
tion is not a new innovation., but as Mort and Vincent.l say, 
Only recently have schools started to become community 
I 
I 
,I 
II 
I 
I 
centered. This is odd, for schools have always hel.d as I 
ilheir major objective that they were :preparing :pupils to 
take their :places in adult society. Until. recently • how- 1• I 
li 
'I 
II 
i! 
;I 
I 
I 
ever, they seldom studied adult society, seldom gave a 
1.ook to the community. The community is now coming into 
its own as an educative resource, and we see the beginning 
of a two-way flow between community and school. In one 
direction there is a flow of :public interest in the school; 
in the other, there is the sprea-ding of the school and its 
activities out into the community. Accordingly. the school 
is ceasing to be a place bounded by solid walls; s~hool 
people are beginning to sense that there are enormous edu-
cational :possibilities that lie unused in almost any com-
munity. 
It f'ollows that the res:ponsi bili ty for the recognition 
\ of the utilization of community resources rests with the 
II 
11 schoo.L. Brewtorf indiuates this when he states, 
1
1
1 The discovery and use o1· community resources are nec.ea-
. sary i f the elementary school is to 1·unction as a social 
agent. If the elementary curriculum is to bring about 
desirable changes in children and in communities. the :pro-
grams and :procedures of the schools must be indigenous to 
the needs of the :pupils and to the eul tures of t .he com-
munities they serve. 
1 Paul R. I\ilort and William s. Vincent, Modern Education-
al Practice (l~ew York: 1.KcGraw Hill Book Co., 1950), p.273. 
I 
2 
.John E. Brewton, "Relating Elementary Education To 
I 
Community Life", Twenty-Fourth Yearbook c.!. thaDepart.rnent oL 
,
1 Elementary School Princi)als - (-washington D.C. : National Edu-
1 aat1on Association, 1945 , p .. 14. 
11 
Brewton1 further elucidates this point of view in these II 
II 
!I I jwords: 
The curriculum should be rooted in the solil.l of the emergl 
ing community culture. The activity of learning is the 
essence of community living. Books-- the recorded exper-
iences of people--contribute to this program, but do not 
control it. Pupils can learn from the communities in which 
they live by taking part in civic activities, by excur-
sions and observations, by interviews and surveys, by the 
entertainment of adult visitors, by learning to be sensi-
tive to the quality of their enviromment. Local industries, 
the varied experiences of adults in the community, scenic 
beauty spots, governmental services and institutions, cul-
tural and recreational centers,--all these have a contrt- .I 
bution to make in the child's experience. 
ces, 
In connection with learning through commumty experien-
Lee and Lee2 state the following: 
The community around the elementary school plays an im-
portant part in his life. His contacts outside of school 
time with the corner grocer, the traffic policeman, the 
fireman, the postman can be utilized and expanded to in-
crease his knowledge and understanding of the value of 
each 'community helper', as these people are so often calle 
by prim~ry teachers •••• Interviews with a variety of re-
source people who can bring special talents, skills, train-
ing, or hobbies to the attention of the class will help 
bring about appreciation for the abilities of others. As-
sistance in service projects which are in keeping with the 
age, ability, and interest is another way in which the 
community can provide the elementary school student with 
learning experiences. 
Concerning the correlation between school and community, 
Collings3 makes the following statements: 
I ~ ;~i:::r:; ::: and Dorris May Lee, The Child and His II 
Curriculum (lfew York: Appleton-Century-Crofts,Inc.,l950),p. 263. 
I 
3 1Uller R. Collings, "Exploring Your Community: A Direct 
I Experience Study," Journal of Educational Research, 44: 225, 
1
1 november, 1950. 
' 
4 
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There is increased recognition that schools need con-
tact with the realities of life. School curricula are most 
effective when they are closely related to the coro-rnuni ties 
they serve, Boys and girls learn best when they are deal-
ing with direct, concrete experience. 
Irvine1 says, " ••• Resource-use education is emerging as 
a significant enrichment of school programs." 
Mort and Vincent 2 state, " ••• If pupils are to learn to 
manage their communities when they grow up, they must observe, 
study, and work in their communities now," 
Kelty3 summarizes this philosophy when she explains, 
The community of which a child consciously feels himself to 
be a part enlarges in scope from year to year,-- the home, 
the nei ghborhood, the school, the town, the region, and so 
on. Every teacher from kindergarten through college is 
charged with the responsibility for developing the qualities, 
attitudes, and habits that contribute to active citizenship 
in all these areas. But the beginning(and the crucial 
p oint) is the local community. 
Cook4 has defined a community in these words: 
Community itself is a commonsense word. To the man on the 
street it means simply 'the place' where he lives, not his 
house or street, but the locality group plus its culture. In 
technical usage a community is (1) a population aggregate,(2 . 
inhabiting a contiguous region, (3) integrated through 
1 Hall Irvine, "Improving All Conrrnunity Resources," 
The School Executive, 68 :62, April, 1949, 
2 Mort and Vincent, op. cit., p. 273, 
3 Mary G. Kelty, "A Well-Rounded Program in Social Edu-
cation," !he National Elementary Principal, 29:7, October, 1949. 
4 Lloyd A. Cook, "The :Meaning of Community," Educational 
Method, 18:259, October, 1938, 
past experiences, (4) possessing a number of basic service 
insti tutions, (5) conscious of its entity, and (6) able to 
act in a c.orporate capacity in meeting recurring life cri-
ses. Any territorial grcmp, or any kind of human associatior 
with special relationships~ is a community to the d.egree I 
that it satisfies these criteria. 
It can be assumed from the above that any geographical 
1ocali ty meeting these criteria may be c.lassified as a commu-
nity. Regardless of its size, every community has a wealth of 
varied potential resourc·es. In refe:u.ence to this, Dunn1 
states, "••• No environment is so poor as to afford n0; material 
of value, and none so rich as to require no supplementatiQ,n. " 
Environment involves many aspec~s of the educative pro-
cess. Among these ma.ny aspects or factors, Rugg2 enumerates, 
• •• 1. The school, which means essentially the art ist-
teachers, the designers and guides of the educative pro-
cess; 2. The society, that is, the civilization and cul-
ture in which the child lives; 3. The child, the person 
being educatedJ 4. The curriculum.., that is, activities 
and materials, the g:u.eat intermed1ary between the child 
and society. 
Instances of Resource utilization. Much has been 
written of instances in which schools have utilized community 
resources. Since this study is concerned with the primary 
grades . the writers have r eported examples of utilization by 
teachers of the primary grades in communities in various sec-
1 . h . Fann~e w. Dunn, "T e Env~ronment As A Primary Source 
of 1\lfaterials of Instruction," Ei ghth Yearbook of the Depart-
ment. of Supervisors and Directors of Instruction {:New York: 
Teachers College, Columbia University, 193o), p. 42. 
2 F..arold Rugg, lunerican Life and the School Curriculum ( :Boston: Ginn and Company, 1950"')"";P.l?.--· 
I 
6 
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tions of the country. 
Mi tchelll cites one hundre-d sixty-seven instances in 
whi ch students, from the elementary to the college level, 
c.ontri buted to the improvement of the community. The followin 
are only a few cases in which primary grade children parti-
c ipated: 
First graders at the University Elementary School in 
Athens, Ohio, working with Mabel Olsen, made a feeding 
baaEd from odds and ends of lumber and used their old 
Christmas tree on which to attach suet strips. The tray 
and tree were placed outside the second story window where 
the children could observe the birds feeding from any part 
of the room. The feeling of responsibility for feeding th 
birds grew rapidly among the children. One child offered 
to keep t he trays filled with food during vacation. Soon 
many homes in Athens were boasting feeding stat~ons. At h-
ens is now almost a sanctuary for winter birds. 
At the Bobo School, Route 1, Winfield, Alabama child-
ren made hot beds for community use and themselves raised 
various plants, such a s tomatoes, lettuce, and cabbage.3 
In t he elementa~y department of Central Heights, Flor-
ence, Alabama young children have built a s hoe shining 
stand to care for one another's shoes. Some schools have 
experimente u. iH making their own inexpensive waxes with 
soot or l a.mp black for darkening.4 
In a rural North Carolina School at Ellerbe, a school 
nursery has produced during the last twenty years one-
half million -tr ees and shrubs, without cost to anyone. 
Three propagating houses have been built, the last requir~ 
1 Morris R. Mi. tchell and Others, "Youth Has A Part 'ro 
Play," Progressive Education, 19: 89 -100, February, 1942. 
2 Ibid., p. 89. 
3 
_!bid.' p. 93. 
4 Ibid., p. 100. 
I 7 
I 
ing the felling, and sawing by the children of forty t:r·ees. 
Schools, churches,. roadsides, a factory, and hundreds of 
homes have been landsc~ped, and the to tal appearance of the 
comra.uni ty transformed. 
Hanna2 submits several examples of' how primary school 
children participated in community activities in Fairhaven~ 
Jv.Iassachus et ts. 
Teachers of the lower grades prepare the way by en- I 
c:ouraging their pupils in helpful activities outside the 
school. They use slogans,. visual aid suggestio·ns, and re- 'I 
cognition devices. From the first grade, children are I 
made to feel that theirs is an impo'rtant part in all that 
1
1 
is done. All voluntary deeds of service are commented 
up@n and recognized,. whether done for family, neighbors, 
1 
or on the playground. Class slogans, such as ' Service I 
Means Helping' are adopted and hung in the classrooms. 
Children find pictures illustrating these slogans and cut 
them out and mount them. Drawings and clay modelings are 
made dep icting deeds of helpfulness. If a child is seen 
pic:king up papers on the playground, he is co.mmended. 
Clean-up squads are formed, equipped with paper hats, and 
armed with pointed. sticks. By the time the fifth grade 
is reached , pupils are thus receptive to ideas of commu-
nity service and ready to take part in initiating and 
carrying out projects of the associatio.n. Their considera-
t .ion of others is then directed to distinctly civic ends. I 
They are taught that a good citizen co:pcerns himself ac- .,. 
tively with the good of the community.3 , 
In Sherman, Texas there was a successful project in 
whi ch pri1Ilf.l.ry grade children planted, raised, and cut 
flowers to be given to invalids.4 
The varied activities involving the utilization of 
l Ibid., pp. 90-1. 
2 Paul R. Hanna , Youth Serves The Community (New York: 
Appleton- Century Company , inc., 1936}, 63-?4. 
3 Ibid., pp.63~ 64 . 
4 Ibid., p. ?4. 
I 
I 
8 
community resources by t h ird gr ade children in Iowa are re-
1 l a ted by Snedaker • In co nnection with studyi ng a pioneer 
unit, she states, 
They were dr iven t wenty-five miles to study a lo g cabiri" 
maintained by the Daughters of t h e ~nerican Revolution of 
a neighboring city. The cabin, built in 1840, is furnish-
e d with authentic pioneer h ousehold e quipment. The hand-
made qui lt is dyed with butternut dye. Th e c urtains a t 
the windows have been fluted with a fluting iron on t h e 
mantle. Old squa re-lensed spectacles rest on a l a r ge 
family Bi ble; an old dress and sl a t sun bonnet hang on a 
wooden peg •••• This first-hand experience so deepened 
unders t anding and interest in the pi one er home and its 
furnishings that t h e school felt t he day g iven ove r t o the 
field trip was well spent.2 
Snedaker3 furthe r emphasizes tha t in studying farm units 
primary grade c hildren i n Iowa visit t h e farm in order to g et 
first-hand inform_~tion. They see corn being planted, fertiliz-
e d , cultivated, and harvested. 
Newe114 points out ways in which parents may make con-
tributions, as were mad e in Medford, IvlE. ssachusetts. 
Parents, as well as teachers, h a ve i mportant contribu-
tions to make to the education of children in school. The 
wel l-tra i ned tea cher co n tributes through her understand-
ing of child psychology, her skill in determining the needs 
of individual c hi l dr en, h er knowledge of appropriate sub -
ject matter , and h er use of effective meth ods of fostering 
pupil growt h . The parent is not directly concerned with 
1 Mabel Snedaker , " Using Community Res ourc e s in the 
Primar y Grades," Socia l Educat ion, 4:188 , Wlarch, 1940 . 
2 Ibid., p . 189. 
3 Ibid., p . 190. 
9 
4 Eli zabe t h T. Newell, "Contributions of Parents To Cur-
riculum Enrichment," Ei ght eenth Yearbook of the Department of 
Element a ry School Principa ls TWashi ngton, D.C.: National Educa-
========~~·~ Aas~~~~~~~~::~n:~~~- ~-~============================~l~========= 
I 
I 
II 
'I 
I 
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I. 
these matters as appli ed to classroom teaching, alth~ugh 
it is well for him to have some acquaintance -vvi t.h them. 
Eis potential contribution to the work of- the school lies 
primarily in hel p ing the teacher set up or ut-ilize certain 
~nds of learning situations and in supplying desired in-
:f'.ormation or illustr::ttive materials that are not otherwise 
available. 
A proj ect to which parents c·ontribute in the early fall 
is a flower show. Each child brings at least one kind of 
flower which he can name correctly, and all - the children 
learn the names of several :flowers before the show is over . 
Another valuable activity i .s the development of a elass 
market, from whi ch all so·rta of :fruits and vegetables are 
obtained from the homes. We have a~so built and operated 
a toy store with great success; ch ildren are always interes 1 
ted in bringing toys and in sharing them with others. Since 
these tl:Iree activities depend largely upon the home for I 
success, they are especially useful in the first part of . 1 the f irst grade. At t his level the parents are particular-
ly interested in what their children are doing in school.l 
In addition, the first grade children make numerous 
trips to places of interest. They visit the farm, the 
greenhouse , and the zoo. Such excursions would be diffi-
cu1~ to handle if it were _not for the ma~r mothers who 
are always glad to transpgrt the children and to help su-
pervise them on the trip ..... 
Hufforcf3 gives examples of typical field trips which 
have been made by primary children in Joliet, Illinois. ,, 
I A kindergarten group visited a cobbler's shop. A pair 
of shoes belonging to a little girl in the class was taken 
to be repaired. Arrangements had been made beforehand 
with the cobbler. Several days of discussion had keyed 
the children for the experience •••• The children got a 
1------
. 1 Ibid., p . 489 . 
1: 
I' 2 d Ibid., P• 490. n 
I, 'I ;! 3 : II G.. N. Hufford, 11 Field Trip Experiences", Twenty- J?ourth :, 
:1 Yearbook of the Department of Elementary School Principals 'I 
1 Yvashi.ngton, D. c . r National Education Association, 1945), j 
~9. 
=====1, 
10 
'I 
new impression of the significance of labor, and of the 
courtesy and goodness of those who do the work of the 
world. And the cobbler developed a stfonger friendship 
for school peopl e and school children. 
A first grade teacher and her class spent half of one 
morning visiting a large open air market. A kindly woman 
clerk with whom p lans had been made in advance showed the 
c.hildren the different :fruits and vegetables and told them 
something abo ut where they came from and how th~ were 
raised, harvested, transported, and kept fresh. 
A second grade class visited a dairy. The who~e pro-
cess by which milk is served to the public was explained.3 
A t hird grade class visited a city fire station. All 
the different types of apparatus were demonstrated •••• 
A tri4 such as t his is usually taken during National Pire 1 
Week. 11· 
I 
Brown5 gives an interesting example in the utilization 
of resource people and the interview. In a rural school of 
Mankato, :M:innesota all grades participated in the study of the 
early settlement o! t heir community . 
Ola p eople in the district were utilized in the study 
or now l.ne ..;oru.rnuni 1..y nael. been sel; t..l.eel.. Paren"ts oi t :oreign 
ori gin visited the classroom and told of life in their 
mother~ l and. and of their journey to tr.ds country. 'l'hose 
who were unao~e to visit the school were interviewed by 
t h e children.6 
J[ -.~· 
1 
I 
1 Rural 
I 
Ibid., P• 39. 
2 Ibid., p. 40. 
3 Ibid.p p. 40· 
4 Ibid.~ p. 40. 
5 Inga Eri ckson Brown, "Use of Community Resourc.es in 
Schools", Social Education, 5: 520, November 1941. 
6 Ibid., p. 522-3. 
I 
I 
I 
\· 
!I 
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II 
,, .Tones 
II .f . 1Cal1 orn1a. 
tells of the i~ollowing activities in Cucamonga, 11 
In the r.hird grade we begin a more complete study o!· 
couJLtluni ty life, extending the scope of investigatio-n to 
other communities near by. We visited such places as the 
library, the post office, the bakery, the fire department, 
the orange packing plant, a grocery store, and a service 
statio•n with adjoining garage both in our own town and in 
the neighboring city four miles away, ma-~ing comp~rative 
studies of the industries in the two corn:munities.4 
O' Brien5 relates how children in Syracuse, New York, 
1Anna B • .Tones, "Some Experiences in Using Community Re- I 
I sourc es.," Eighteenth Yearbook of the Department of Elementary 1 J School Princi a ls (Yvashington, D.c.: National Education Associ- I 
ation, 1939 , p. 458. I 
2 Ibid., 
3Ibid., 
p. 458. 
P• 259. 
4Ibid., :p. 460. 
5Ruth G. O' Brien, "The Community Then and Now," Ninth 
Yearbook of the Nat iona l Council for the Social Studiee 
(Cambridge,. Massachusetts: The Council, 1938 ), p. 61. 
\( 
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1
1:, " .. , visited a fort built in the seventeenth century, a spot J· 
st.eeped i:n the background of Indian and pioneer days. 11 
j In Atlanta, Georgia there is a system of grade sponsors. 
1 
J Johnso·n describes a grade sponsor as an adult in the commu-
1
1. nit)"} who, at the r 'equest of the school, ••• "assumes responsi-
bili ty for hel..ping enrich the experiences of chil dren in a 
par-ticu1ar grade thro,ugh his special knowledge of and interest · 
~ I 
I 
_, 
in cnne or more phases of their work. 11 
Since the activity unit for the kindergarten was 'The 
Home', the sponsor for this group had to be a person who 
loved home and little children. Our home-maker sponsor 
ful filled this requirement and was also interested in the 
study of homes. Whenever she took out-of-town trips dur-
ing the year, she made it a point to· mail her class post 
c::a.rd pictures •••• On Hallowe'en, the sponsor and the 
mothers were entertained in the school home. In the course 
of a year, the sponsor gave the children two parties in 
her own home. 2 
In a first grade the airplane was the center of interest 
The class wanted a sponsor who was a mecbanie, because 'a 
mechanic: sponsor knows how planes are made'. The sponsor 
arranged for a vis i t with a guide to show the chil.dren 
O·Ver Candler Fi.eld, an airport. There they were granted 
the very spec.ial privilege of sitting in a plane. The 
airplane sponsor saved pictures of the different kinds of 
planes for 'his class', and was ready with suggestions 
and answers to their many questions when the chi~dren 
began to build a plane in the schoolroom.3 
The sponso·r for the second grade was a person whose 
father· had run a trading pos.t on an Indian reservation. 
I 
I 
'I 1 Annie Johnson, "Enrichment Through A System of Grade ! 
1·
1
 Sponsors, 11 Eighteenth Yearbook of the Department of Elementary /,I. 
1
1
• S~ho~l Prinoi1als (Washington, D.C. : National Education A s so-
l eJ.a t1on, ~939 , p. 494. I 
II 2 I 
i 
I 
I~ 
3 
Ibid., p. 495, 
Ibid., p. 495, 
li 
She to~d t~illing stories of Indians and brought1Indian-made obj ec·ts to school for the chi~dren to enjoy. 
The review of literature which has been reported in 
I this chapter is indioati ve of the wide-spread utilization of 
'• I, 
I 
I 
I 
I 
I 
I 
I 
'I 
I j 
c;ommuni ty resources by primary grade teachers. Although much 
has been written regarding the use which has been made of 
cmnmunity resources, little has been written regarding pro-
cedure. In view of this, the writers have made a compilation 
of material which may be used .as a guide by the c.lassroom 
teacher in widening the horizons of classroom experiences. 
~ Ibid., p. 497. 
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CHAPTER III 
j POOCIDillm 
1: 
\ The purpose o.f this study was to determine the extent 
: to whi.e:h the primary grades of e~ementary schoo~s in seven 
i 
II aolllmuni ties of 1fassaehusetts are utilizing the resources of 
their respective communities. 
I 
I 
!I 
It was felt that the best technique to be used in the 
study wo:uld be an i .nstrument in the form of a cheek list. 
Since this was a follow-up study of Holt1 in a similar survey I I I ~ 
11 
l! 
ii 
in Newington, Connecticut, the original check list was revised I 
I! 
to fit the needs and purposes of this study. 
Selection of Jtield for stu<iy. This study is coneerned 
I with the utilization of community resources by primary grade 
. I tea chers; a similar study is being conducted on an intermedi-
1 ate level. 
In order to make the study more perttnent, it was de-
cided to survey several representative communities in Massa-
chusetts. 
Community A is a town in northeastern Massachusetts 
and has a population of approximately twelve thousand people. 
1 Walter B. Holt, 11 To What Extent Are The Elementary 
Schools of Newington, Connecticut Utilizing The Resources 
of the Community,u (unpublished Master's thesis, Boston Uni-
Tersity~ School of Education, Boston, 1947). 
I 
i 
I 
I 
,, 
' 
I 
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I
' ~t is ~ainly a residential community whose inhabitants work 
1n ~ nearby large city. 
Community B is an industrial city in southeastern 
11assachusett s and hR.s .9, population of approximately forty-two 
thousand. Its industries include the manufacture of rubber 
and rubber goods, boots and shoes, and paper stock. 
Co m_muni ty C is a su~mer resort in northeastern Massa-
chuset ts and has a population of approximately twenty- four 
thousand. Fishing is one of its most important industries. 
Community Dis a see,port and manufacturing city. It 
has a population of approximately one hundred sixteen thous-
and . 
Comrnunity E is a residential suburb with a population 
of a pproximately forty-eight thousand. Its principal manu-
f a ctures include rubber boots , shoes, knit goods, drugs, a nd 
chemi c a ls. 
Community F, in northeastern Massachusetts,has a p opu-
l a tion of approximately sixty-three thousand. It was former-
ly a ship building center. 
Conrnunity G, in northeastern Mas sachusetts, has a popu-
l ation of a pproximately forty -one thousand. The chief in-
dustries include the manufacture of textiles, shoes, and re.dio 
tubes. 
Construction of the Check List_. It was found that the 
check list devised by Holt ~~d cla ssified co~munity resources 
I 
\. 1 7 
as to type into· seven categories: (l)Field Trips, (2) Re-
source visitors, (3) Interviews With Resource People, (4;) Col-
lections and Exhibits, (5) Contacts With Conmunity Agencies, 
(6) Local Resource Surveys, and (7) Community Service Enter-
prises. 
The first step was to discuss a revision of Holt'a 
I check list in order to serve the general needs of the commu-
. ni t:ies surveyed; and second, to ascertain the facility in ob-
ta.ining accurate results. 
I 
A definition of each type of community resource was 
placed at t he top of each classified list. In several cases, 
the definition was followed by examples of the way in which 
the particular resource could be utilized. The purposes of 
; these explanations wer~first, to clarify the meaning of each 
I 
\ typ e of resource, and second, to insure uniformity of inter-
\pretation by the teachers as a group. 
I 
1 The following plan was designed to create an objective 
! 
means for ea ch teacher to check the resource she has utilizEd 
or intends to utilize. A check placed in the first column by 
t he teacher indicates a resource utilized since September, 
1 950; a check in the seco nd column indicates utilization in 
!the t wo previous school years; a check in the third column re-
lveals t he intent to utilize the resource during the remainder 
of the present school year. Opportunity is provided at the 
end of each individual check list for the teachers to add items 
;l not included, but which they have utilized or intend to uti-
1 
,/ 
II 
I 
I 
' I 
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h 
·' 
II 
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I' 
II 
I 
I lize. 
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I 
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I 
li 
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Although no name was required on the check list,, the 
teacher was asked to give the following information on the 
first page: (1) Grade you teach, (2) City or town in which 
you teach, (3) Have the community resources that you have 
utilized been directly related to the classroom activity of 
your children at :)the time you used them ?, and (4) Of those 
c.ommuni ty resources which you have utilized, list any that 
you would not use again in your classroom program. 
In order to clarify some aspects of the utilization of 
c.omrrmni ty resources, it was felt advisable to supplement the 
c.heck list with two additional topics: ( 1) Means of defray- 1 
ing expenses, and (2) Reasons for not utilizing community re- !j 
sources. These items were placed on an additional page and 
attached to the check list. 
·A critical analysis of Holt's check list was made. 
Modifications were effected. They were as follows: 
( 1) "Resource Visitors 11 and "Interviews \Vi th Resource 
People" were combined and placed on nne list. This was 
done because of the similarity and close relationship 
existing between these two categories. 
(2) Since the last question of Holt's check list was 
considered unnecessary, it was omitted. The question 
·was, "Do you wi sh a copy of the results of this study? 11 
(3) The phrasing of certain specific items in the 
I 
\i 
:1 :, 
II 
!! 
!i 
!! 
18 
,. 
check list was altered for purposes of clarification 
of meaning. 
(4) Several items were combined for unification. 
(5) Several resource items were deleted because 
it was felt that they were not pertinent. 
(6) The date at the top of the first column was 
chs.nged from 1946 to 1950. 
No change was made in the format of the check list, 
[' for it WI\B felt that the objective procedure was adequate and 
I satisfactory. 
In order to make this instrtunent as reliable as possi-
11 ble, the ·writers incorporated several features in order to 
1· gain the confidence of the teachers: 
(1) A short informal note was written to the teach-
er as a gesture of friendliness and for purposes of 
explanation. 
(2) It was indicated that no signature was neces-
sary. 
(3) The fact that each teacher had three :possibi-
lities to check would tend to strengthen her endeavor 
to give serious consideration to the check list. 
(4) For the :purpose of privacy of information re-
corded, an envelope was provided each teacher in 
which to seal the check list. 
Through revision, suggestion, and criticism, the in-
i! 
i 
I 
II 
li 
n li 
I 
i 
I 
I 
il 
!i 
II I 
II 
I' 
I 
I 
I 
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strument could now be used to determine the extent to which 
t h e primary grade teachers in seven communitiesin Iviassachu-
s etts were utilizing t he resources of their respective commu-
nit i es. 
I 
i 
I 
I' 
I 
I 
I 
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.Dear Teacher: 21 
This questionnaire on "Utilizing Com.tnuni ty Resources", 
which is in the form of a check list , is a group research pro-
ject at Boston University School of Education. We are interest-
ed in getting the reactions of a large number of teachers in or-
der to draw some conclusions on the plac~ of community resources 
in elementary schools. No signature is required, but please in-
dicate the grade you teach. 
Upon completing it, kindly place in the envelope provided 
seal it, and give it to the principal of the school. 
Thank you for your interest and cooperation. 
Grade you teach. ______________ __ 
Group 3 - Seminar 
in Social Studies directed by 
Dr. w. Linwood Chase 
City or town in which you teach:...-_,_..;..... _______ _ 
I-fave the community resources that you -have util.ized been directly 
related to the classroom activities of your cl-li.ldren at the time 
you used them? Yes ___ ..;..._ _ No ____ _ 
Of those community resources which you have utilized, list any 
t1'.18.t you would not use again for ~~our classroom program.. 
Definitions of the community resources used in this questionnaire 
have been adapted from Edward G. Olsen ' s School ~Community 
(New York, Prentice-Hall, Inc., 1945). 
t 
FIELD TRIPS 22 
A field trip is an organized excurs.ion which is taken by 
the children primarily for educational purposes, as an integral 
part of their classroom program. It offers first hand acquaintance 
with natural and social features of the local environment~ with op-
:portuni ty for securing information by on-the-scene disc-overy and 
investigation on the part of the children. Satisfactory trips may 
require only a few minutes, as when a class goes outside to notice 
some natural phenomena in the school yard. Other trips may require 
a full classroom period or more, especially if the point of inter-
est is located some distance f"rom the school. Although field trips 
have certain non-academic value8, they are not to be identified 
with hikes or picnics organized for pleasure purposes, with trips 
to athletic even~s, or other such. activities of a similar nature. 
Check the resource lOU 
Utilized Utilized in Intend 
since the two pre- utilize 
Sept .,l950 vious school during 
years. rest of 
to 
the 
this school 
year. 
Field Trips 
1. Dairy farm • • • • • ••• • • • • 
2 . Poultry farm • ••• • ••• • ••• 
3. Orchard • ••• • • 8 • • ••• 4. Greenhouse .. .. . . . .... • ••• 5 .. Museum •••• • ••• • • e • 6 , Newspaper plant 
• • • • •••• • ••• 
'7. Theater • • • • • ••• • ••• 8. Radio transmitting station tiJ • • • • ••• • ••• 9. Broadcasting studio • ••• • • • • • ••• 10. Public library • ••• • ••• • ••• 11. Police department • ••• • ••• • • • • 12. Town hall • • • • • • • • • ••• 13. Fire station It • • • • ••• • • • 14 . City water supply 
• • • • • • • • • • • • 15. Airport • • • • • ••• • • • • 16. Retail store •••• • ••• • ••• 1'7. ·wholesale market . . . ., 
•••• • • • • 18. Railroad station 
• ••• • ••• •••e 19. Factory 
• • • e • • • • •••• 20 . Public utility • ••• • • • • • ••• 21. Bank 
•••• • ••• 22. Bus terminal • ••• ••• li ..... • • • • 23. Post office . . ~. • • • • 24. Garage • ••• 
., ... 
• • • • 25. Laundry • ••• 
•••• .. " . . 26. Bakery •••• 
• • • • • • • • •••• 2'7 .. Creamery • • • • • • • • •••• 
Field Trips 
28. Department store · 
29. Building (construction work) 
30. Publ ic school 
31. Place of historical interest 
32. Q,uarry 
33. State capitol 
· 3/l. Park 
35,. Sewage disposal plant 
36. Church 
37 .. Warehouse 
38. Road construction 
39. Barber sb.op 
40. Rea.taurant 
41. Private home 
42. Vegetable garden 
43. Flower garden 
44. Shoe repairing shop 
45. School yard 
46. Private school 
4?. 
48. 
49. 
50. 
51. 
52. 
53. 
54. 
55., 
List others 
Check the 
Utilized 
since 
Sept.,1950 
•••• 
• • • • 
• • tJ • 
• • • • 
• • • 8 
•••• 
• • • • 
• • • • 
• • • • 
• • e • 
•••• 
., • Iii • 
• • • • 
• • • • 
•••• 
•••• 
8 • • • 
• • • • 
• • • • 
•••e 
• • a • 
• • • • 
. . .. . 
• • • • 
• • • 8 
• 8 • • 
• • • • 
• j) •• 
23 
resource ~ou 
Utilized in Intend to 
the two pre- utilize 
vioua school during the 
years. rest of 
this school 
year. 
• ••• • ••• 
•••• • ••• 
•••• • ••• 
..... • • • • 
• • • • • • • • 
• ••• • ••• 
•••• • • fi • 
•••• •••• 
•••• •••• 
• • • • • • • • 
• ••• • • • • 
• ••• • • • • 
•••• • • • • 
• 4i •• • • • • 
• • • • • ••• 
• ••• • • • • 
• • • • • ••• 
• • • • • • • • 
8 • • • • • • • 
••• • • • ••• 
• • • • • • • • 
• • • • • • • • 
• ••• • • • • 
• • • • • ••• 
• ••• • • • • 
• ••• • ••• 
•••• • lliJ • • 
•••• • • • • 
RESOURCE VISITORS 24 
In every community there are people with rich and varied back-
grounds. They can be called resource visitors because they are peo-
ple who can be invited into the school to demonstrate special accom-
p lishments or special interests which are of v~lue to children. They 
are both able and willing to display, discuss, and present their par-
ticular achievement before a group of children. Resource visitors 
are not utilized fo r t he purpose of entertainment, but rather for ser-
ious educational purpose,--that of creating better understanding of 
the activity, problem, or unit on which the children are planning or 
working. For exe~ple, a dairyman could explain the process of pas-
teurization; the librarian could tell of new books; a parent could 
demonstrate a certain handicraft ; a person who had done considerable 
traveling could describe a far - away country. 
INrrR.i-tVIEWS WITH RESOURCE PEOPLE 
An interview is another technique of utilizing resource peo-
ple for educational purposes.. It is a method whereby one or more 
children in an informal conference question some member of the com-
munity who is an authority in his field, for some type of informa-
tion. The interview usually takes place in a person's place of work 
or home, rather than in a classroom, arid it does not require a pre-
pared talk or demonstration on the part of the person being inter-
viewed. 
Resource Visitors Interviews 
Check the resource you Check :l1e resource you 
Utilized Ut il- rntend Uti!ized Utilizeaintend 
s ince··' ized in to uti.:. since in the to uti-
Sept .. , the two lize - Sept-., two pre- lize 
1 950 . previous during 1950. vious during 
school the school the 
years rest of years rest of 
this this 
sch. yr. s ch. yr. 
1. Relative ..... . . .. . tl ••• • ••• . .... • ••• 
2. C1 efgyman •••• • • • • • ••• ~ ... • • • • • • • • 
3. Other teacher•w•• • • • • • • • • •••• •••• • • • • 
4 . Dentist •••• • • • • • • • • •••• •••• • • • • 
5 • ~'YVY er • ., •• (r ••• • ••• • ••• • ••• • • • • 
6.,. Banker •••• • • • • ..... • ••• • • • • 
7. Newspaper . pers ••• • • • • • ••• • • • • • • • • • • • • 
8. School nurse ··~· • • • • •••• . .... • • • • • • • • 
9. Town officer ••••• • • • • • ••• • • • • • ••• • • • • 10. Red Cross pers ••• • • • • • ••• •••• • ••• • ••• 
11. Theater man. •••• •••• • • • • • • • tt • ••• •••• 
12. Veterinarian •••• ...... ~··· • • • • .. ... • • • • 13. H.s. student •••• • • • • •••• • • • • • • • • 
14. Fireman •••• • • • • • • • • •••• • • • • 
15. Policeman •••• • • • • • • • • • • • • . .... • • • • 16. Dairyman •••• 
17. Business man •••• • • • • • • • • • • • • • ••• • • • • • • • • • •• • • ••• • ••• ~ .... 
18. Veteran •••• • • • • •••• . 8 ••• • • • • • a • • 
19. ¥~storian •••• • • • • -· ... • • • • • • • • • • • • 20. Farmer •••• • • • • • • • • •••• • • • • • ••• 21. Grocer ... .. • . . ~ . • ••• • ••• • • • • • ••• 22. :Mechanic •••• • ••• .;. .... • • • • .. . . . • • • • 
23. Cobbl er •••• • • • • • • • • •••• • • • • • • • • 
24. Druggist 
25. Doctor 
26. Musician 
27. Sch. jani t or 
28. Naturali s t 
29 .. Author 
30. Artist 
31. Postman 
List others 
32. 
Resource Visitors 
Check the resource you 
Utilized Utilized Intend 
Interviews 25 
Check the 
since in the to uti-
Sept., two pre- lize 
1950. vious during 
school the 
• • • • 
• • • • 
" ~ . . 
• • • • 
• • • • 
. .. . . 
• • • • 
• • • • 
• • • • 
years rest of 
this sch. 
year 
•••• • ••• 
• • • • • ••• 
•••• • ••• 
• e • • • • • • 
• ••• • ••• 
• ••• • • • • 
• • • • • • • a 
. _. . . lj • • • 
"' ... • • • • 
Utilized 
since 
Sept., 
1950. 
. . . ·-
• ••• 
• • • • 
• • a • 
• • • • 
• • • • 
• ••• 
• • • • 
• ••• 
resourc~,;ou 
Utilized Intend 
in the to uti-
two pxe- lize 
vious during 
school the 
years. rest of 
this sch. 
year 
• ••• • • • • 
•••• • • • • 
• • • • 4l • • • 
•••• • • • • 
• • • • • • • • 
• • • • • • • • 
..... • • • • 
• •• 4i • • • 
• ••• • • • • 
33. • • • • 6 ••• • ••• • ••• • • • • • • • • 
34 . • iii •• ~ \ \ ... • • • • ... . . . • • • • " . . . 
LOCAL RESOUHCE S T.f.B.VEYS · 
A survey of local resources is an organized study and procedure 
by the children for the purpose of collecting and securi ng data on cer-
tain features of the ·community. Combined with the activities of the 
c.lassroom, it will involve field trips and interviews. A class may be 
studying the historical development of t hei r town. and thereby make a 
survey to discover the location of the first settlement, where the first 
industries were established, relatives of the first settlers, and other 
points of historical interest. W~terial that is collected can be filed 
and supplemented by k eeping it up t o date. This material can be placed 
in a central office so that other te_achers may refer to- it .. 
Local Resource Surveys 
1. Local history 
2 . People who have traveled 
3. Beauty spots 
4. Arts and cultural resources 
5. .Recreational opportunities 
6 . Industries 
7 .. Occupations 
8 . Community agencies 
9~ Geographical features 
10. Agriculture farms,products 
11. Natural resources 
List others 
12. 
13. 
Check the survey you 
IIS1ade. since 1Vfade in the 
Sept., 1950 two previous 
school years 
• • • • • ••• 
• ••• • ••• 
. .... • ••• 
•••• • ••• 
• • • • • ••• 
• • • • • ••• 
e • • • •••• 
• • • • •• lit • 
~ ... • ••• 
•••• 
· - . 4t • 
• • • • •••• 
• • • • • ••• 
• • • • • ••• 
Intend to 
make during 
the rest of 
this school 
year 
• ••• 
• • • • 
• • • • 
• • e • 
• • • • 
• ••• 
• e • • 
• • • • 
• ••• 
• ••• 
• • • • 
• • • • 
• • • • 
COI.J.EX:!TIONS A ND JQCHIBITS ~~~~~--~·- ---- 26 
There is a wealth of material objects, specimens, and models in 
the community which, if collected and placed on exhibit, can be uti-
lized to enrich the classroom program. Nature, pupil's homes, in-
dustrial and commercial concerns, etc., are sources from which much 
material may be procured. Some articles may be obtained for perman-
ent exhibition, while others may be secured for temporary use. For 
example, there could be an exhibition of Mexican objects, Indian 
r el i cs, or rocks found in the local environment. 
Collections and :Exhibits 
1. Plants 
2. Rocks and minerals 
3. Shells and fossils 
4. Varieties of wood 
5. Coins 
6 .. Stamps 
?. Flowers 
8 . Vegetables 
9 .. Indian relics 
10. ·Insects 
11. Pictures (paintings) 
12 . Advertising illustrations 
13. Building materials 
14. Clothing (costume and period) 
15. Fabrics 
1 6 .. Post cards and travel folders 
1 7 . Fuels 
18 .. Nests 
19. Raw material ( cotto·n, flax) 
20. Petrified woods 
21. Dolls 
2 2 . Foreign articles 
23. l£etals 
24. Pottery 
25. Tools and implements 
26 .. Leaves 
2 7 . Animals 
28 • .. Airplane models 
29 . Furniture 
30. Handicrafts 
31. Recipes 
32. Dishes 
33 . Newspapers 
3 4 . l.Jfaps 
35. Letters 
36 . Utensils 
37. Books 
38 .. 
39. 
40. 
41. 
Check the resource you 
Utilized Utilized_ in 
since the two pre-
Sept., vious sch. 
1950 years 
•••• 
• • • • • • • • 
• • • • • • • • 
• • • • • • • • 
•••• • • • • 
. . . . 
•••• • ••• 
• • • • •••• 
• lit • • •••• 
• • • • •••• 
•••• • ••• 
• if • • • • • • 
• • • • •••• 
• • • • • • • • 
*- ••• . .... 
. ., . . •••• 
.... • • • • 
•••• • • • • 
•••• • ••• 
• 4r •• • • • • 
• • • • • • • • 
..... 
• • • • 
•••• • • • • 
•••• • ••• 
..... 
•••• 41- • • • 
•••• 
•••• • • • • 
• • • • • • • • 
•••• • • • • 
•••• • ••• 
•••• • ••• 
•••• 
.... • • • • 
• • • • •••• 
...... • • • • 
• • • • • • • • 
• ••• • • • • 
• • • • • • • • 
• • • • • • • • 
Intend to 
utflize 
during the 
rest of the 
school yea.r 
• ••• 
• • • • 
• • • • 
• • • • 
• • • • 
• •• ti 
• ••• 
• • • • 
• • • • 
• • • • 
•••• 
• • • • 
• • • • 
• • • • 
• • • • 
• • • • 
• • a • 
. . •· . 
• • • • 
• • • • 
• • • • 
• ••• 
. . ~ . 
• • • • 
• • • • 
. . .. . 
• • • • 
•••• 
•••• 
• ••• 
• • • • 
• • • • 
• • • • 
• • • • 
• • • • 
• • • • 
• • • • 
• ••• 
• • • • 
• • • • 
COliTACTS WITH COMMD1UTY AGElmiES 27 
Communities are served by three types of agencies; govern-
mental-- those created by law and supported by taxes, such as the 
police force and post office; commercial-- t hose pperated for t h e 
purpose of profit making, such as the store and factory; and pri-
vate non-commercial--those organized voluntarily by private groups, 
such as the church, P .. T .A., and Lion-'s Club. The school as a whole, 
or a group of children have contact with an agency when either the 
agency or t he children sponsors some community project for civic 
welfare, or as a supplement toward enriching the regular academic 
pro gr ama For example, the Garden Club could aid the class in t h e 
study of gardening , or t he fire department could cooperate with a 
group of children in t h e project to eliminate fire hazards i n t h e 
h ome. 
Contacts with Co~nunity Agencies 
1. Child Study Club 
2. Social Service Association 
3 . Church 
4. Red Cross 
5 . J unior Red Cross 
6 .. D. Aa R. 
7 . Pol ic 8 Department 
8 . Post Office 
9 . Fire Department 
10. Humane Society 
11. Garden Club 
1 2 . P . T. A. 
13. Health Department 
1 4 . Publ i c Library 
15. Street Depart~ent 
1 6. \;Vomen' s Club 
1 7 . Veteran's Groups 
18 . Boy Scouts 
19. Girl Scouts 
20 . Four- H Club 
21. Business Organizations 
- 22. Factories 
23. Stores 
24. Newspapers 
25. Commuri ty Chest 
26 . Pu.blic School 
27. Men's Civic Clubs 
List Q_t h ers 
28. 
29 . 
30 . 
3 1,, 
Check t h e 
Contacted 
since 
Sept., 
1950 
•· .... 
• • • • 
•••• 
•••• 
. . . . 
•••• 
• • • • 
•••• 
it ••• 
• • • • 
• · ·=·  • 
• • • • 
•••• 
• • • * 
• • • • 
• • • • 
• • • • 
•••• 
• • • • 
• • • • 
•••• 
• • • • 
•••• 
•••• 
• • • • 
• ••• 
• • • • 
" ... 
community agency you 
Contacted Intend to 
in the contact dur-
two pre- ing t he rest 
vious of this 
school school year 
years 
• • • • • • • • 
•••• • ••• 
• • • • • • • • 
• • • • • ••• 
•••• • • • • 
• ••• • • • • 
• ••• • • • • 
• • • • • • • tl 
•••• • • • • 
• ••• • • • • 
•••• • • • • 
• ••• • • • • 
•••• • • • • 
,j. • • • • ••• 
• ••• •••• 
., .... • • • • 
•••• • • • • 
•• • • • • • • 
•••• • • • • 
•••• . . . .. 
• • • • • • • • 
••• • • • • • 
•••• • • • • 
••• tt • • • • 
•••• • ••• 
• • • • • ••• 
• • • • • • • • 
• • • a •••• 
• • • • • • a • 
• ••• • ••• 
• ••• • • • • 
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A community service enterprise is a cooperative group 
activity in which there is actual planning and participation 
on t h e part of children in some phase of community betterment 
or improvement. 
Co~nunity Service Enterpris es 
1. Fire Prevention Week 
2 . Tuberculosis Christmas seals 
3 . Crippled Children's seals 
4. Memorial day celebrati on 
5. Collections of food, clothes, 
and money for the needy 
6. Preserving local hi story 
7. Control of harmful insects 
8. Control of noxious weeds 
9. Preservation of beneficial birds 
and anim:::t.ls 
10. Community clean-up week 
11. Com..muni ty safe_t y campaign 
12. Beaut~ifying the community 
13 . Community HB.llowe'en Party 
1 4 . Co~nunity Fourth of July 
1 5 . March of Dimes 
16 . Beautifying school grounds 
17. Planting gardens 
18. Educational exhibits in library 
or store \Vindows 
19. Advertising devices for Commu-
nity Chest, etc. 
20. Protecting wild flowers 
21. Winter bird-feeding stations 
22. \Yri ting book on local history 
23. Gifts to hospital inmates 
List others 
24 .. 
25. 
26. 
27. 
28. 
Check the enterprise in which you 
Participated Participated I ntend 
sinc.e in the t wo to p ar-
Sept ., previous ticipat e 
1950 school yrs. during 
..... . . . .. 
•••• • ••• 
• • • • • • • • 
• • • • • 8 • • 
•••• • • • • 
•••• • ••• 
•••• • • • • 
. . . . •••• 
• • • • •••• 
• • • • •••• 
• • • • • • • • 
• • • • • • • • 
a • * • •••• 
• • • • • • • • 
• • • • • • • • 
• • • • •••• 
••• IJ • • • • 
• • • • • • • • 
, .... 
·-· .. 
• • 4i • •••• 
• • • • •••• 
• tt • • •••• 
• • • • •••• 
• • • • • ••• 
• • • • • ••• 
• Iii •• • ••• 
• • • • • • • • 
• • • • • ••• 
the rest 
of this 
sch. yr. 
• • • • 
• • • • 
• • • • 
• • • • 
• • • • 
• • • • 
• • • • 
• • • • 
• • • • 
• • • • 
•••• 
• • • • 
• • • • 
• • • • 
•••• 
• • • • 
• • • • 
• • • • 
• ••• 
• ••• 
• • • • 
• • • • 
• ••• 
• ••• 
• • • • 
• ••• 
• t; •• 
:M:EAHS OF DEFHAYiliG EXPENSES 
Vfuere the money comes from 
to defray expenses 
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Check those means utilized 
1. Parents 
2. P. T. A. 
3. Civic organizations 
4. School department 
5. Pupil money-raising project 
6 . Interest ed c itizens 
7. Business sponsorship 
8., Pupils pay own expenses 
List others 
9. 
~o. 
ll.. 
12. 
• • • • 
• • • • 
•••• 
•••• 
•••• 
•••• 
• • • • 
•• •• J'. 
• • • • 
• ••• 
• • • • 
• ••• 
REASONS FOR BQ! UTILIZING COlruRTIITTY RESOURCES 
Check reaso.ns for not utilizing 
community resources 
1. Administration does not approve 
2. Ia,ck of transportation 
3. Safety hazards 
4., Si ze of class 
5. Parental objection 
6. Lack of time 
7. Lack of supervisory assistants 
8 ., Lack of resource places t o go 
9 . Comrnunity attitude 
10 . Res ource objects to children visiting 
11~ Too difficult to plan 
12. Administrati on does not suggest ut ilization 
13 . 
14. 
15. 
16. 
•••• 
• • • • 
•••• 
•••• 
•••• 
•••• 
•••• 
•••• 
• • • • 
•••• 
• • • • 
• • • • 
• ••• 
.. ... 
• ••• 
• • • • 
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Administration of the Instrument. Letters were sent 
to v a rious superintendents requesting permission to conduct 
t h is survey in their respective co~munities. As soon a s 
let t ers of permission were received, the writers sent out 
t h e proper number of checlc lists to superintendents in Com-
munities A, B, c~ D, E, F, and G. The superintendents, in 
turn, distributed and allocated them in the required numbers 
to t h e principals. These were then given to the participat-
ing. tea chers. Upon the completion of t h e check list, t h e 
tea c her sea led it in the enve],ope provided a n d returned it to 
t h e pri ncipal for forwarding to Boston University, School of 
Educa tion. 
The total number of responses received for t a bulation 
was t h ree hundred and one. 
'I 
I 
CRAFTER IV 
USE OF CO:MMUNITY RESOuRCES AND Al~YSES OF DATA FROI\[_ 
SELECTED TOVf.NS AliD CITIES 
GOod teaching requires the use of senso.ry material.s in 
the classroom, whereby abstract and meaningless concepts are 
, made more meaningful and are within the immediate experience 
1
1 0:f eaeh individual child. It is quite probable that macy 
I 
!times teachers miss the inval.uable aid of sensory materia~s 
! 
which may be found in every community and which supplement in-
1 
struction. 
The writers have attempted to compile much of what has 
bJeen w-ritten regarding the definition of community resources, 
e~riteria for use, evaluation, sources of thes.e community. ma-
terials, and the present uses as revealed through a study and 
survey of seven communities. 
In regard to the importance of utilizing community re-
s-ources for enrichment and of observing the resource groups 
jand processes of the community, Dale1 states, "Much of this 
1 observed doing is out in the communi.ty, hence it offers an ex-
i 1e:ellent bridge between school and life, a vital linking of the 
work of the school with the work of the world outside." 
1 Edgar Dale, Audio-Visual Methods In Teaching (New 
York: The Dryden Press, 1946), p. 3?. 
!I 
i 
I ~ 
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The community is a meaningful laboratory for learning. 
Through the varied techniques for utilizing the resources of 
t ,he community, this laboratory can be used to enliven the in-
terests and more adequately meet the needs of pupi1s. In re-
ferring to the fact that the local history o:f the community 
can serve as a natural and dynamic approach to community 
study, Moffatt1 says, "Local history is the departure for 
comprehending. world horizons. Our daily living is enriched 
by the knowledge of the historical background, the geography, 
and the people we associate with in our own interesting c.om-
muni ty." 
Many teachers erroneously presume that a resource must 
be dra..matic and exciting to interest the chil.d. In reality, 
1:1-he every-day processes and activities of the connnuni ty are 
dramatic and interesting to the child. 
Preston2 gives some practical suggestions to c.lassroom 
t .eachers concerning community resources. He states, 
Community resources include people, topography, soil, 
water, minerals, and animals. More especially, they in-
clude the work processes that help the economic wheels 
to keep humming and that constitute a workaday world that 
holds so much drama for the child • 
1 Every community is rich in resources. Definite advan-
1 tages of utilizing resource persons and materials are pointed 
I 
1 Waurice P. Moffatt, Social Studies Instruction (New 
York: Prentice-F..all, Inc., 1950), p. 182. 
2 Ralph C. Preston, Teaching Social Studies In The Ele-
mentary School {New York: Rinehart and Company, 1950T,:p7 II3. 
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out by Dresden and Stegmanl. TheY state, 
In the community are experts who can teach police pro-
tection, banking, and pasteurization of milk better than 
any teacher. In it are flora, fauna, rocks, erosion, 
council meetings, and other things about which we teach 
in school. 
Direct eXperiences with community resources can not be 
replaced by vicarious learning. Isolation from direct ex-
p erience is a real danger in some urban areas. In rural areas 
on the other hand, projects emerge from the basic program of 
Uhe school. These projects deal with such problems as diet, 
heal th, food production and preservation, conservation, and 
r ecreation. 
Beac~lists four practices in the utilization of par-
e nts to enrich the school program: 
Some parents lecture or lead discussions in the class-
rooms. Others share their experiences at the scene of 
the vocational activity •••• The parents act as consultants 
and the results of the interview are usually reported to 
the class. Parents are also used as a source of infor-
mation for the teachers who frequently need information 
not readily available. 
The following are important advantages in the utiliza-
tion of community persons and resources: 
1. Resource persons stimulate pupil interest by in-
traducing variety into the classroom. 
il 
I 
I 
I 
I 
I 
i 
Ill; 
i! 
I 
1 Catherine w. Dresden and William H. Stegman, "When 
School and Community Get Together," The Clearing House, 25: 
22-5, September, 1950. I 
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2 Lowell Beach, "Parents Utilized In The Curriculum," I' 
'' The Clearing House, 24: 342-3, February, 1950. :! 
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'tl 2. Resource persons bring to the classroom a different j' 
range of experiences. 
3. Resource persons help to relate instruction to life 
situations. 
4. The experiences which are shared between adults and 
children make for better understanding between the two 
age groups. 
5. Vital, meaningful community experiences are a step . 
toward a more realistic and effective curriculum. 
I 
I 
6. Seeing the vital processes of the community in ·' 
~peration enables the child to enlarge his horizon beyond 
his own home and school. 
?. Understanding and appreciating the resources of the 
community is a step toward active conservation and pre-
servation of these resources. 
B. Vital, meaningful experiences are excellent 
to the inculcation of the ideals and doctrines of 
approach~~ 
f:rteedom 
and democracy. I 
An enriched and vitalized social studies program in-
volving a more ef:fec.ti ve utilization of community resources 
r ·esults in the following: 
1. A more meaningful emphasis on geography through. 
direc.t experi enc:e. 
2. The interpretation of history evolving fro.m the 
1ocal conc·e:pt and widening to the national and internation-
al. 
I 
I 
I· 
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3. The wider use of a greater variety of teaching aids. 
4. A closer correlation of related subjects. 
5. An awakened responsibility for developing good 
citizenship. 
The following criteria for utilizing the resources of 
the community should be helpful to the classroom teacher: 
1. Use the com.rnunity only when it will afford exper-
iences which can not be provided in the classroom. 
2. Use the community when time is available for ade-
quate planning and follow-up experiences. 
3. Use the community only when individual differences 
ean be considered. 
Y..rug1 further explains that "The point is that our use 
of community resources must be varied and flexible and that 
the particular technique used at any time must be consistent 
with the purpose and possibilities." 
ulichaelis2 summarizes the advantages of resource-use 
education in the following words: 
Concepts and understandings may be developed, extended, 
and clarified. Specific answers to questions may be se-
cured. Increased app~eeiatton of the relationship be-
t ween units being studied in school and the outside world 
of reality i~ possible. 
1 Edward A. Krug, Curriculum Planning (new York: Harper 
and Bro~hers, 1950), p. 213. 
2 
.John u. Michaelis, Social Studies lt'or Children In A 
Democracy ( New York: Prentice- Hall, 1950),-p: 229. 
n 
,. 
Resource-use education ( 1) emphasizes the soc:ial func-
I I· 36 
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I t .ion 
1 
some 
of education, (2) draws together into an action program I 
of the best educational ideas, (3) bridges the gaps betwee~ 
I 
i se.ho·ol and home, school and community, youth and adult, (4) 
.I il gives new unity to community life, and (5) educates a new 
1 generation toward better use of human, social, and natural 
If I; 
" 
sourc:es. 
I 
re-
Field Trips 
Field trips are journeys planned by the school and un-
dertaken for educational purposes. They are purposeful ac-
1 t -i vi ties · which enable pupils to observe and study features 
of the community in their natural surroundings or in their 
:functional environment. 
Field tri:ps can add richness and variety to the eu.r-
rieulum and can contribute to a heightened sense of living. 
AtyeP.1 explains, " ••• the excursion, in the actual der.iva-
tive sense of the word, means literally a 'running. out or 
1 forth 1 to meet anything 
It meaning." 
d 
and everything which gives life more 
I In the field of social learning, field trips develop 
and expand concepts and understandings and give concrete il-
lustration of the close relationship between social units in 
1 school and the world of reality. Attitudes and appreciations 
I may be improved and fostered by actual contact and acquaintance 
/ with persons and objects in the community. The comparison of 
~~ data obtained during a field trip with facts in texts or 
pamphlets leads to critical thinking. Pupils secure first-
hand information concerning important functions and problems 
1 Henry c. Atyeo:, "The Excursion In Social Education," 
Eighteenth Yearbook of the National Council for the Social I Studies (Washington, D.C.: George Banta, 1947), p. 33. 
I, 
,, 
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in the community. This enables them to discuss intelligent~y 
in the classroom many ways in which school and community are 
c,losely rela.ted. 
Th:!rough field trips pupils are able to have personal 
experiences which are concrete, dramatic, and educative. 
These experiences are heightened by many kinds of sensory 
perceptions. The taste of fresh fruit. the odor of a fish 
pier, the staccato hammering of a pneumatic drill, --these 
are the things of the adult world which are made more mean-
ingful to the child because of his sensory acquaintance with 
them. 
Familiar phenomena in the community may take on new 
meaning through interpretation. For example, a visit to the 
fire station may evolve many new concepts concerning the sys-
tem of fire alarms. 
Field trips may be used to motivate interest in a unit 
o;f work at school. Through the utilization of natural c,urio-
sity, the teacher may make it possible for pupils to exper-
ience deep satisfaction arising out of personal dise.overy. 
This deep satisfaction often leads to individual supplemen-
t .ary reading outside of school. 
A field trip can be used to bring about the realiza-
I 
I 
,, 
I 
I 
tion that a project or community resource is c,omposed ol' sev- li 
eral integrated elements which go to make up the whole. 
Another important aspect of the field trip technique 
38 
is the rappo;rt and co.operation between teacher and pupils 
in the j co;int planning, discussion, and eval.uation. This in-
volves not only the planning of the actual trip but also the 
need and importance of social courtesies. 
Individual differences are usually taken care of very 
naturally and simply. Some children will be content with 
learning a few simple facts. Others, who are more intellect-
ually more alert or mature, will get the utmost out of the 
li experience by asking questions, by thinking about what they 
I! have learned,. and by gaining more information through volun-
tary reading. 
·when pupils first begin school, it is advisable to take 
them on a trip to explore the school building and grounds. 
This is an invaluable step in orientation. The next field 
trips should be to points of interest in the neighborhood. 
Later, the scope of field trips may be expanded and extended 
to more distant points of interest. 
In order to facilitate the planning of field trips, 
many schools have found it helpful to prepare a handbook for 
use by the teachers. It should include possible field trips 
appro.priate to specific units of work. Under each possible 
:field trip should be listed the name, address, and telephone 
number of the person to be contacted and also possible con-
tributions to the unit. 
39 
In planning a successful field trip, it should. be 
borne in mind that every excursion should arise out of defi-
nite needs, have a specific purpose, embody opportunities for 
questions are planned as a guide to aid teachers in planning 
il a field trip: 
i Pre1iminary Planning 
I 
1. Does it arise from a felt need ? 
2. Will a field trip answer this need better than 
another technique ? 
3. Does this trip suit the age level of a particular 
group ? 
4. Do the children understand the needs and reasons 
for the trip ? 
5. Are supplementary materials available on the spe-
cific subject ? 
6. Have the elements of safety and weather been con-
sidered ? 
'I 
I 
7. How may the results be evaluated ? 
school-community ! 8 . What effect will this trip have on 
relations ? j 
I 
I 
40 
Teacher Preparation 
1. Has approval been given by the administrator ? 
2 • . Has \vritten approval been given by the parents? 
3. F~s the teacher visited the point of interest 
and made necessary a r rangements ? These arrangements 
should include eating and toilet facilities. 
4. Is the time schedule ready ? 
5. Does the executive or person in charge know the 
a ge, interests, and needs of the group ? 
6. , Have arrangements been made for traveling and for 
defraying expenses ? 
7. Has the teacher made a list of the names, addresser . 
and telephone numbers of all the pupils who are going ? 
1
1 
!1 II 
Teacher-Pupil Preparation 
I 
1. Does the class understand the purpose of the 
tri p ? 
2. Has a list of questions been prepared ? I 
3. Have adequate standards o-f behavior been devel- I 
oped ? 
4. Have health and safety precautions been antici-
:i 
II 
I 
pated ? 
5. Do the children understand the time schedule, 
I 
'I I! travel arrangements. and defrayment of expenses ? 
6. Have assistants been notified ? 
41 
Foll.olW-~ Arrangement 
1. What is to be reported orally ? 
2. VJhat summaries and records should be made ? 
3. What follow-up activities may be planned ? 
4. Can misconceptions be clarified ? 
5. Shall notes of appreciation and samples of fol-
low-up work be sent ? 
6. How shall plans for evaluation be formed concern-
ing values of the trip, behavior of the pupils, and re-
cording prdcedure ? 
There is one serious limitation of field trips. The 
plac.e to which a visit is made is normally static, rather thail 
dynamic. It is :essentially a building or place of business, 
rather than an active process. This is not true, of course, 
of all field trips. However, too often the pupils see a 
~rain instead of the constant activity of freight and passen-
ger service at a railroad station. They see the huge factory 
building instead of the gradual process of utilizing raw ma-
terials to make a, finished product. The pupil must be made to 
understand that the func.tional operation of the place visited 
is important, since it is a part of the total community pro-
cess. This should be emphasized in the planning period. 
Through an analysis of data received from the seven 
participating co~nunities, the writers have compiled a table 
which represents the frequency distribution of the number of 
42 
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of :t:ield trips taken by 301 primary grade teachers. This 
table will be found on the following page. 
" I. !I 
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'FABLE I 
FRE~UENCY DISTRIBUTION OF THE NUMBER OF 
FIELD TRIPS UTILIZED BY ~01 PRI MARY GRADE TEACHERS 
Intend to uti- 1 
Utilized Utilized in lize during I since the two pre- the rest of 
Sept em- vious this school 
Field Trips ber, 1950 school years year I 
I 
1. School yard 84 62 50 I 2. Public library 54 60 54 I 
II 3 . Fire station 26 36 39 4. Flower garden 26 26 25 
I 
I:; Park 24 27 33 ....,. 
6. Public school 23 17 12 
II 
7. Building (construction) 18 17 13 
8 . Dairy farm 17 28 29 
9. Post office 16 25 25 
II 10. Retail store 
14 13 11 
I 11. Vegetable garden 13 16 18 
I 
12. Place of historical int. 13 12 17 
13. lluseum 12 32 29 
1 4 . Theater 10 8 5 
I' 15. Road construction 9 8 5 
'I 16. Police department 8 lLl 18 
I 17 • Town hall 8 5 4 
18. Railroad station ? 5 8 
19. Airport 7 5 7 
20. Church 6 3 3 
*21. Zoo 6 ? 3 
I 22. Private home 6 8 7 
23. Shoe repairing shop 5 2 11 
24. Bank 5 4 3 
I 25. Greenhouse 4 15 9 
26. Bakery 4 7 4 
27. Department store 4 3 4 
II 
28. Creamery 4 3 2 
29. Barber _shop 4 2 2 
3 0. Bus terminal 4 2 2 
31. Poultry farm 3 7 6 
32. Orchard 3 3 3 
1
1 33. Factory 3 3 2 
,\ 34 . Garage 3 3 2 
1 35. Laundry 3 2 3 1 ~·36. Woods 3 2 2 
,, 
II I 
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TABLE I (continued ) !I 
FREQ,UENCY DISTRIBUTION OF THE l~UMBER OF 
FIELD TRIPS UTILIZED BY 301 PRIMARY GRADE TEACHERS 
I. 
II 
Field Trips 
Utilized 
since 
Septem-
ber, 1 950 
*37. Rabbit and sheep farm 3 
38. Broadcasting studio 2 
3.9. City water supply 2 
40. Private school 2 
I 41. Restaurant 2 
42. Sea shore 2 
43. Newspaper plant 2 
44. Sewage disposal plant 1 
1<-4 5. Nature walk 1 
46. Public utility 1 
47. l~uarry l 
48. Warehouse l 
49. Wholesale market 1 
*50. Bird walk 1 
*51. Neighborhood 1 
*52. Pond 1 
*53. Antique shops 1 
1<-54. College yard 1 
*55. Brook (al ewives) 
:*56. Bird sanctuary 
'*57. Cemetery 
1*58. Dentist's office 
I 59. Radio Transmitting station 
I 60. State capitol 
I Totals 485 
Utilized in 
the two pre-
v ious 
s chool years 
2 
2 
1 
l 
1 
2 
"2 
1 
1 
1 
1 
1 
2 
1 
1 
1 
1 
511 
I 
Intend to uti-1 
lize during 
the rest of 
this school 
year 
2 
2 
1 
2 
l 
1 
2 
2 
2 
1 
l. 
1 
1 
1 
1 
1 
492 
*This resource was not on the writers' l i st, but was added by 
the teachers sur veyed. 
I 
4.5 
As can be obs~rved from reading Table I, the mos t f re- ' 
quently uti lized field trips were the school yard and the 
public library. The fir e station, next in order of times uti-
lized, vas used much less frequently than the school yard and 
t :he publi c library. 
Since Septemb er, 1950,159 tea chers have utilized a 
total of 485 fie l d trips. This represents an average of 3 . 05 
field trips per teacher. A total of 142 teachers have uti-
lized no field trips whatever since September , 1950. 
In the t wo previous school years ther e have been 511 
field trips uti l ized by 150 teachers. This is an average of 
3.41 field trips per teacher . A total of 151 teachers uti-
lized no field trips whatever in the two previous schoo1 
years. 
There are 170 teachers who intend to take a total of 
492 field trips during t h e r emainder of t ni s sch0ol year. 
This is an aver age of 2. 89 field tr'ips :per teacher. A total 
of 1 31 teachers indicate that they do not intend to uti lize 
any field t rips whatever duri ng the remainder of t his s chool 
year . 
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Resource Visitors 
I 
~~~ Resourc·e visitors are persons in the community who are 
I invi t .ed into the classroom for a specific purpose. 
ll 
·I 
'Ji'heir ape- I 
'I I 
c:ial abilities or acc:.omplishments make them valuable and pri-
mary sources of information. They are usually not only will-
ing, but eager to discuss and demonstrate their hobbies, in-
terests, or attainments. 
The technique of utilizing resource visitors. in the 
~lassroom has the following advantages: 
1. It is simpler to arrange than the school trip. 
2. It does not disrupt the schedule of the school. 
3. It helps to make the school program more mean-
ingful. 
4. It enables the pupil.s to recognize the fact that 
valuable information can be obtained from persons, as 
well as books. 
5. It enables the pupils to come in contact with 
many types of individuals. 
6. It brings about better rapport between children 
and adults through sharing and discussing experiences 
of common interest. 
7. It introduces life situations in which children 
will recognize the need of better oral and written 
C;Oinrnunication and discussion, and of social courtesies 
47 
' 1: 
toward guests. 
8. It acts as a link between good school-community 
relationships, due to the fact that adults obtain an 
insight into the ways in which the teacher is helping 
the pupil in the classroom. 
There are certain limitations in the utilization of 
resource persons: 
1. Lack of group planning in· the school system of-
ten results in a situation in which certain resource 
groups or individuals are over-utilized. This may prove 
to be embarrassing to the administration. A more balan-
ced use of resource persons and cooperative group plan-
ning should overcome this objection. 
2. The inability of many individuals to speak sue-
cessfully before a group of children is a serious dis-
advantage. 
I 
II 
I 
'I 
I 
When a resource person is to be invited into the class- 11 
1
' room, 
·; the teacher and pupils should plan cooperatively in pre-
1: 
,I 
paration for the visit. The following steps of procedure are 
suggested: 
:I 
' 
1. Establish the purpose of inviting the res-ource 
person into the classroom. Discuss his possible con-
II tributions to the class. 
I' 
I! 2. Define the problem. List on the board the j; 
I 
ii 
I 
questions which the class wishes to ask. 
i 
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3. Dec:ide whoiJ)l to invi te.The children may be able 
to suggest persons qualified for this particular oc-
casion. If not, the card index may be consulted. 
4. Plan the type of presentation. This :rr.ay he in 
the form of an exhibit, or a panel discussion simple 
enough to enable primary grade pupils to participate. 
5. Send the invitation in writing. Permit the clas 
to share in planning the invitation, which should be 
sent well in advance of the anticipated date. 
6. Give the speaker pertinent information concern-
ing the group. This will include: 
a. The grade level. 
b. The age level. 
c. The number of pupils. 
d. The date, time, and place of meeting . 
e. Traveling instructions. 
f. Length of time for meeting. 
g. The puxpose of the meeting. 
I 
h. The list of questions which the pupil.s will I 
ask. J1 
i. Any other pertinent information. 
7. Plan cooperatively when, where, and how to re-
ceive the visitor. Elect one pupil to wait at the 
entrance to the school buildi ng to act as official 
greeter and to show the visitor to the proper room. 
! 
I 
)i 
Ji 
,\ 
I 
B. Cheek all arrangements for projectors, screens, ~ 
maps, tables, or other equipment which the visitor 1 
has requested for use. 
9 .. Work with the class on the technique of good 
discussion. Primary grade· pupils should understand 
that good discussion involves taking tur·na in talk-
ing or asking questions, being a.ttentive, no-t whis-
pering, and not interrupting. 
10. El ect a chairman of the meeting.. His duty is 
to introduce the speaker to the clasSJ he must be 
very careful to pronounce the speaker's name c,lear-
ly and correctly. 
11. Decide how the c:lass wishes to express its 
thanks to the speaker. A letter is the most satis-
factory. 
12. Check all arrangements the day before the 
visit. 
13. Escort the visitor to the exit of the build-
ing, or wherever he may wish to go. This is the 
duty of the official greeter or of another designated 
child. 
14. Talk over the main points of the visit im-
mediately after the visitor leaves. Plan an immed-
iate fol l ow-up. 
15. Help the class make a cooperative report on 
the visit. This report should be placed on file. 
I. 
! 
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16. Plan activities or projects in connection 
with the talk. 
In the primary grades the demonstration should be 
fairly short and informal. The sentences should be short and 
! •i~le, and the words should be within the vocabulary and co~r,­
ihension of the pupils. If the visitor is not familiar with wor -
!ing with children, he will undoubtedly appreciate the teacher's ll 
, I 
!I assistance in lettering necessary words on the board. Make 
I 
I 
' certain that every member of the class sees and hears the de-
monstration. Proper lighting and acoustics are very necessary 
to a good demonstration. It may be necessary to change the 
seating arrangement. 
The technique of utilizing resource persons in the 
~dassroom is an excellent method of bringing about a fuller un-
derstanding and appreciation of the resources of the community. 
Table II shows the frequency distribution of the number 
· of different resource visitors utilized by 301 primary grade 
teachers in the seven participating communities. 
II 
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TABLE II II 
' 
FHEQ,TJENCY DISTRIBUTION OF Tiill NlJ'.lVIBER OF ! I 
RESOURCE VI SI TORS UTILI ZED BY 301 PRI MARY GRADE TEAC~~S 
Intend to uti .I 
Utilized Utilized in lize during 
since the t wo pre- the rest of 
Sept em- vious this school Resource Visi t ors ber, 1950 school years year 
1. School nurse ~24 84 48 
2. Pol iceman 106 80 29 
3 . Fi reman 69 62 27 
4 . School j anitor 64 45 32 5 . Ot her teach er 56 37 22 6 . Doctor 51 38 22 7 . Musician 45 29 11 8 . Postman 33 1 8 10 9 . Denti s t 32 29 10 10. Relat i ve 26 24 10 
11 . Ar t ist 22 15 8 
12. Wa r veteran 1 8 26 12 
13 . Da i r yman 15 11 8 14 . Red Cro s s work er 14 12 5 1 5 . Town of ficer 11 6 4 1 6 . Hi gh school student 9 5 4 17. Clergyman 9 8 
1 8 . Grocer 6 4 2 19. Farmer 4 3 G 20. Business man 3 3 4 21. Mechanic 3 1 1 
*22. Safety officer 3 2 
23. Banker 2 4 1 24. Newspaper personnel 2 3 1 
* 25 . Librarian 2 3 1 
I 
26 . Cobbler 2 2 1 27. Na t uralist 2 2 1 
*28. Dental hygienist 2 1 1 
*29. For ester 2 
3 0. Dr uggist 1 2 1 
rj *31. St udent tea ch er 1 1 1 3 2. La'W'Jer 1 1 
*33. Traffic boys 1 1 3 4. Town historian 1 
. *35 . Dancer 1 
*36 . Denti s t 1 
TABLE II (continued) 
FRE~UENCY DISTRIBUTION OF THE lTIJIDBER OF 
RESOURCE VISITORS UTILIZED BY 301 PRI1~Y GRADE TEACHEJtS 
37. Author 
38. Veterinarian 
*39. Indian chief 
4 0. Theater manager 
Totals 
Utilized 
since 
Septem-
ber, 1950 
744 
Intend to uti-
Utilized in lize during I' 
the two pre- the rest of 
vious this school I 
school years year I 
1 
l 
564 
1 
280 
*This resource was not on the writers'list, but was added by 
t h e teachers surveyed. 
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Table I I indica tes that the most frequently utilized 
r esource visitors were the scho ol nurs e and t he policeman . 
Others frequentl y utilized were the fireman and the s chool 
janitor, 
Several items were a dded to t he writers' list of pos-
sible resource visitors. 
Since Sep tember, 1950 there has been a total of 744 
F'esourc e visitors utilized by 188 participating t ea ch er s. 
This is an ave r a ge of 3.96 resource visitors per teacher. 
~here were 113 tea chers who have uti lized no resource v i s i tors 
s i nc e Septemb er , 1950. 
I n the two previous school years t here have b een 564 
r eso ur ce visi t 0rs utilized in t h e c1assroom by 143 t eachers , 
or an average of 3.94 resource vi si tors per teacher . Th ese 
figures show that the average number of r esourc e vi s itors 
utilized since September, 1950 and in the t vvo previ ous s ch ool 
years is approximately t h e same . 
Indications are t hat 84 teachers i nt end t o utilize a 
total of 280 r esource visitors during the remainder of t his 
school year , endi ng i n June , 1951. This represents an aver -
age of 3 . 33 resource v i sitors per t eacher . A total of 217 
teachers do not intend t o uti lize a ny resource visitors dur-
ing the remainder of t his school year • 
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Interviews W1th Resource Persons 
An interview is a specialized form of conversation. 
I wherei n one or more pupils receive authoritative information 
I
ll as a result of pertinent questions. 
li 
:I 
I 
I 
II 
I' 
I 
The interview differs from the technique of uti.1izing 
resource persons as classroom visitors in the :f.~·llowing ways: 
1. The interview is held at the expert's home, 
s hop, or place of business; resource visitors go to 
t he classroom. 
2. The interview primarily involves the ques:tion 
and answer technique; resource visitors in the class-
room give a prepared talk, demonstration, or more 
organized presentation. 
The foilowing are considered advantages of t he inter-
view: 
1. Through interviewing important or expert. i n-
dividua ls, much information can be obtained quickly 
a nd efficiently. 
2. The value and scope of community resources 
can be determined. 
3. Group interviews can contribute to a feeling 
of rapport between children and adults. 
4. The interview tec~~ique allows pupils to form 
a more meaningful concept of t h e i mportance of ea ch 
II 
II 
I· 
I 
I 
I 
li 
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individual in the community. 
5. Pupils receive the experience of meeting 
adult individuals. 
The technique of the interview, however, has the fol-
lowing limitations: 
1. It is restricted to a few students. 
2. The majority of the class receives the infor-
mation from a secondary source. 
It is oft en more desirable to see a resource person 
at his place of business or in a working environment. ilien 
this i s the case, a small group of pupils may interview him. 
~he standards for interviewing a resource person are: 
1. The chairman of the group introduces him-
self afld the other members of the group to the re-
source person. 
2. Each individual states his questions clearly 
and listens attentively. 
3. The pupils take notes. 
4. The group expresses appreciation to the re-
source person. 
In the primary grades the interview can not be utilized 
'
1
1 as frequently as it would be possible to have a resource per-
son visit the classroom. However, if adequate supervisory 
I' 
1\ 
personnel are available to accompany a small group on a field 
II 
interview, this method of obtaining information may be uti-
lized occasionally. Often the Parent-Teacher Association or 
J 
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the classroom mothers are willing and eager to give assistance. 
It can not be stressed too strongly, however. that children 
in the primary grades should not be permitted to go on field 
interviews unless accompanied by responsible adults. 
If the interview technique is decided upon, the c-lass 
and the teacher should cooperatively : 
1. Determine the purpose of the interview. This 
may be ac-complished through class discussion. 
2. Choose a resource person to interview. 
3. Gather information concerning the resource per-
son. The interviewing committee will need to know 
something of his background and position. 
4. Decide upon the number of pupils to be on the 
interviewing committee. 
5. Discuss and dramatize the proper way to start 
and conclude the interview. 
6. Help the class to formulate the questions to be 
asked. The final questions should be typed in tripli-
cate. The original copy is for the interviewee; one 
copy is for the chairman of the group; one copy is for 
the class librarian. 
7. Designate or elect the interview committee and 
its chairman. 
8. lfuke the preliminary contact with the interviewee 
in order to acquaint him with the objectives and to 
I 
i 
insure his cooperation. 
====~~Jr=====================~================~--~ 
II 
9. Arrange a convenient time when the chairman and 
one other member of th:e group will call upon the in-
-terviewee, present the list of questions to him, and 
arrange a time for the full committee interview. 
10. Make travel arrangements that will eliminate 
a;.s much of the safety hazard as possible. 
11. Emphasize standards of good behavior. 
When the committee is invited in to begin the inter-
vi ew, it will observe the standards for interviewing , as given 
previously in this chapter. 
As soon as possible after the interview, the group 
should make a full report to the class. After the interview 
has been discussed sufficiently, the teacher and class should 
c.ooperati vely write a report which will be placed on fil.e. 
Follow-up activities or projects usually result from an in-
terview. 
Table III represents the frequency distribution of the 
number of interviews with resource persons which were utilized 
Thy 301 primary grade teachers in the seven participat.ing com-
munities. 
-----~,,-
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TABLE III 
FREQ.UENCY DISTRIBUTION OJ!' THE NlJMEER OF I £.J'"TERVIEWS 'fl1'H 
RESOURCE PEOPLE UTILIZED BY 301 PRIMARY GRADE TEAC~~S 
Interviews 
1. School nurse 
2. School janitor 
3. Fireman 
4. Policeman 
5. Other teacher 
Relative 
Dentist 
Postman 
Doctor 
6. 
7. 
8. 
9. 
10. 
11. 
12. 
13. 
14. 
15. 
16 . 
17. 
1 8 . 
19. 
20. 
21. 
I 22. 
23 . 
24 . 
25. 
*26 . 
27 . 
*28 . 
29. 
30. 
31. 
*32. 
*33. 
*34 . 
:fuiusician 
High school student 
Artist 
Dairyman 
Grocer 
Newspaper personnel 
Town officer 
-;;var veteran 
Clergyman 
Red Cross worker 
Farmer 
Author 
Naturalist 
Druggist 
Ban_"k:er 
Mecb;:'lnic 
Student teachers 
Lawyer 
Sales girl 
Cobbler 
Business man 
Veterinarian 
Librarian 
Patrol boys 
11 The Old Salt " 
Intend to uti- ' 
Utilized Utilized in lize during 
since the two pre- the rest of 
Septem- vious this school 
ber, 1950 sch ool years year 
29 
24 
19 
17 
9 
9 
9 
8 
8 
7 
6 
5 
5 
5 
4 
4 
4 
4 
3 
2 
1 
1 
1 
1 
1 
1 
1 
1 
27 
23 
21 
22 
10 
10 
8 
9 
7 
9 
6 
6 
5 
1 
6 
4 
2 
3 
2 
1 
1 
2 
1 
1 
2 
1 
1 
2 
1 
1 
1 
22 
20 
18 
16 
8 
7 
7 
9 
6 
8 
3 
5 
5 
4 
4 
3 
3 
1 
2 
2 
2 
1 
1 
1 
1 
~ 
1 
1 
1 
Totals 189 196 J64 
*TnJ. s resource was not on the ·writers' list, but was added by 
teachers surveyed. 
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Table III indicates that the school nurse was inter-
viewed more fr Jquently than any other resource person. Next, 
in order, come t h e school janitor, fireman, and policeiDE.n. 
The school nur J e was also the most frequently utilized re-
source p erson J n the classroom. 
Since September, 1950 t ,here have been 189 interviews 
utilized by 61 teachers, or an average of 3.10 interviews per 
tea cher. A total of 240 teach ers utilized no interviews since 
September, 195q. 
In the t wo previous school years 48 teachers utilized a 
total of 196 interviews, or an average of 4.08 interviews per 
teacher. 'rhes19 fi gures indicate tha t more int erviews were 
utilized in th~ tvvo previous school years than since Sep tem-
ber, 1950. There were 253 teacher s who indicated that t h ey 
intend to util t ze no interviews dur ing the remainder of t h is 
school y ear, emding in June, 1951. 
Local Resource Surveys 
A local resource survey is a project carried o·n by a 
gr·oup within a sc:hool to determine the availability of eommu-
nity resources. Such a project necessarily involves the co-
operation of the pupils, teacher, .and members of the community. 
J Such a pro·ject may or may not involve field trips. 
There are definite steps to be followed while conduct-
ing a local resource survey. These may be expressed as fol-
lows: 
1. The class, with the aid and leadership of the 
teac:her, should decide what type of survey they wish to 
conduct. 
2. The class and teacher should then determine just 
what problems are involved in the study. These prob-
lems should be organized into categories. 
3. Group leaders should be organized to handle var-
ious phases of the survey. 
4. The pupils should read about the problem, discuss 
it in class, andthen decide just where to begin. 
5. Definite periods of time should be allocated if 
the project is to be carried on during school hours. 
6. A time limit should be set to have all materials 
collected. 
?. The material, once collected, should be organized 
by groups of the pupils. This material should be 
. I 
. II ll 
1: 
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kept in files for future reference by another class or 
or by members of the community. 
A local resource survey involves a very- close contact 
hetween school and community. 'l'he material collected may 
have important community implications. For example, a study 
of fire hazards in the community might lead to an awarenes,s 
and consciousness of existing situations to the extent that 
t ,hese hazards would be reduced to a minimu.rn through coopera-
tive community action. Other studies may not have such com-
nn1nity-wide proportions but may be equally important to the 
@:hild' s development. For example, pupils might compile a 
list of speakers in the community who could give authoritative 
information on certain specific subjects to a class of pupils. 
The importance of the local resource survey lies in 
j\ the fact that the pupil not only utilizes the available com-
11 munity resources, but he helps to organize these resources. 
I. 
'i ~e learns to plan his time and work, to begin to distinguish 
' I 
i b etween primary and secondary facts, and to have a beginning 
Jtealization of what it means to become a useful member of the 
community. 
Table IV expresses the frequency distribution of the 
1\ number of local resource surveys utilized by 301 primary grade 
I t eachers in the seven participating communi ties. 
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I TABLE IV 
FREQ,1JENCY DISTRI BUTION 01!, THE l 1lliMBER 0]' 
LOCAL RESO URGE SURVEYS UTILIZ"RJ) BY 301 PRIMAHY GRADE 1':illAC HERS 
I 
I 
Intend to uti-
Utilized Utilized in lize during 
since the two :pre- the rest of 
Sept em- vious this school 
I Local Resource Surveys ber, 1950 school years year 
1. Opportunities for ! 
I recreation 16 17 14 I I 
I 2. Beauty spots 13 12 8 I I 3. Local history I (historical points 
of interest) 7 9 8 
4 . People who have 
traveled 8 11 3 
5. Occupations 10 5 4 
I 6 . Arts and cultural resources 9 5 7 I 
7. Agriculture (farms 
! and :products) 8 6 4 
l 8 . Agencies of the community 7 5 3 9. Geo graphical features 6 2 4 
I 10. Industries 5 2 3 11. Natural r esources 4 4 4 
*12. Business district 1 1 
*13. Our neighborhood 1 1 
*14. Animals l 
*15. Birds 1 
I Totals 95 82 62 I 
*This resource was not on the writ ers' list , but was added by 
the teachers surveyed. 
-· I 
I, 
I I 
!I 
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Table IV indicates that opportunities f?r recreation 
is the local resource most frequently s~rveyed. Next, in 
order come beauty spots and occupations. 
There has been a total of 95 surveys conducted by 66 
t .eachers since September, 1950. This represents an average of 
l.44 local resource surveys per teacher. A total of 235 
teachers utilized no local resource surveys since Sep tember , 
1 950 . 
In the t wo previous school years, 66 teachers conduc-
ted a total of 82 surveys, or an average of 1. 24 surveys per 
teacher. A total of 235 teachers utilized no local resource 
surveys in the two previous school years. Although the num-
ber of teachers who utilized local resource surveys in the 
two previous sch ool years is the s e..me as the number who uti-
lized surveys since September, 1950 , there were 13 more in-
stances of utilization since September, 1950. 
Of the 301 participating teachers, 35 teach ers indica te 
that they intend to utilize a total of 62 local resource sur- · 
veys during the remainder of this school year. This represents 
an average of 1.?? local resource surveys per teacher. A 
total of 266 teachers indicated that they intend to utilize 
no local resource surveys during the remainder of this sch ool 
year, ending in June, 1951. 
Collections and Exhibits 
An exhibit is a collection of objects. specimens, or 
other materials gathered together from the community to con-
vey a central idea or concept. This material may be a simple 
c.ollecti on of pictures or a comprehensive collection of varied 
c:ul tural realia. 
Usually, exhibits appeal to the observer through the 
11 visual sense. Sometimes, however, they may be so arranged as j, 
I to appeal through the kinesthetic or auditory senses as well. 
It is apparent that those which appeal to as many senses as 
possible will contribute much ~ore to learning. 
Empirically, it is desirable that educators evaluate 
method and technique in view of the values which can be ex-
:pected. Exhibits are of value as: 
1. An approach or motivating activity for a new 
teaching unit. 
2. A stimulus for research and other work during a 
unit of study. 
3. A summary of work completed. 
4. A method of evaluation. 
5. A liaison between school and community. 
Exhibits will contribute to the following educative 
experiences: 
I 
I 
I 
I 
[I 
1. Teacher-pupil co operative planning. .1 
2. Accepting and completing individual res:ponsibili- li 
====== 
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ties. 
I 
3. Understanding, classifying, mounting, and label-
I 
lj 
ing. 
4. Working together for the common good. 
Generally speaking, exhibits will: 
1 • Save time. 
2. Tend to simplify learning. 
3. Give real as well as vicarious learning. 
4. Add reality and meaning to learning. 
5. Deepen and strengthen attitudes, understandings, 
and appreciations. 
6. Provide emotional as well as intellectual parti-
cipation. 
Exhibits may be classified into two general categor-
, ies: 
1. Commercial-- those prepared by industrial con-
cerns and used as a method of advertising or for 
selling purposes. 
2. Local-- those prepared by the teacher and pupils. 
Commercially prepared materials have the following dis-
1: advantages: 
1: 1. A tendency to over-advertise. 
I! 2. Variety in size; some are bulky, while others 
I are too small for practical use. 
3. Sometimes there is a distorted approach to con-
tent. 
..I 
I 
4. They are not always available at the needed 
time. 
In most cases, locally prepared materials hav e few or 
no disadva ntages, since most variables can be controlled. 
I 
II I 
The form: in which materials may be collected and ex- 1 
h ibi ted is limitless. The following may be considered as 11 
indicative: 
1. Flat or still pictures, graphs, maps, photo-
g raphs, and other such materials may be exhibi t ed on 
a bulletin board or other flat surface. 
2 . Specimens of products, samples of cloth, and 
other objects may be mounted and disp layed. 
material may be exhibited in many different ways. 
4. W~ny materials may be brought to gether to make 
dioramas, panoramas, and other two or three dimen-
sional displays. 
I n order that the greatest value may be obtained from 
a n exhibit, it is necessary that all material be carefully 
and critically evaluated. The following criteria are gener-
ally accepted for this purpose: 
1. Is it a ppropriate for the pupils of the g r a de 
level involved ? Is it too comp lex or too simp le 
to interest t h e gro up ? 
2. Is it signi ficant and of sufficient i mportance 
t o be worth the effort involv ed ? 
I 
6? 
I 
3. Is it true ? Does it give correct impress-
ions, or is it picturesque and exceptional ? 
4. Will it stimulate pupils to closer examina-
tion, to ask questions, and to make c,omparisons ? 
5. Does it indicate proportion ? 
6. Is the size practical ? 
7. Is it pleasing in arrangement and in use of 
color ? 
There are many standards which should be kept in mind 
during the process of setting up an exhibit. The following 
are some of the more important standards or guides which have 
ji been generally accepted: 
ii 
I 
I 
I 
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1. Provide for cooperative teacher-pupil plan-
ning. 
2. The exhibit should convey one central idea. 
Keep out too much detail. 
3. The exhibit should be placed in such a man-
ner as to invite the observer to see and handle 
the materials. 
4. Use the principles of balance and design in 
arrangement. 
5. Use a simple background. 
6. Labels should be short, simple, and uniform 
in size and design. 
7. Motion should be used wherever possible. 
8. The exhibit should be well lighted. 
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9. Sound and color should be used where de-
sired. 
10. Provide for demonstrations, discussions, 
and reports. 
11. Share the exhibit with others. 
In the actual use of exhibits in the teaching situa-
tion, the following principles should govern: 
1. The exhibit is a supplement to teaching. It 
can never substitute for effective method. 
2. Definite objectives should be in mind re-
garding its use. 
3 . Materials contained in the exhibit must be 
skillfully related to the learning activities. 
4. Presentation should stimulate further 
learning activities. 
The exhibit may be divided into five :phases: 
. 1. Planning, selection, and collection of ma-
terials. 
2. Assembling. 
3 . Presentation. 
4. Evaluation. 
5. Sharing. 
Sources from which materials may be secured are many 
' 
museums or other institutions outside the school. 
I 
11 
The teacher :1 
the follow-
and varied. Vfuole exhibits may be rented or borrowed from 
and pupils may collect and prepare materials from 
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ing so urces: 
1. The homes of pupils. 
2 . Industrial concerns. 
3. Fairs and public exhibitions. 
4. Chambers of Commerce. 
5. Private museums. 
6 . School supply houses. 
7. Governmental agencies. 
8. School yard. 
9. Woods. 
10. Q,uarry. 
11. The total co~~unity. 
The sources of materials can be considered as almost 
limitless. All that is needed is a desire on the part of the 
teacher to obtain the materials, pupil-teacher planning, and 
a minimlli~ of effort in contacting the source. 
Table V shows the frequency distribution of the number 
of collections and exhibits utilized by 301 prin~ry grade 
teachers in the seven participating communities. 
\; 
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TABLE V 
FREQ,UENCY DISTHIBUTION OF 'l'HE Nill!IBER OF 
COLLECTI ONS AND EXHIBITS lfr iLIZED BY 301 PRIMARY GRADE TEA.CH!!!l S 
I 
I 
I Intend to uti-Utilized Utilized in lize during 
since the two pre- the rest . of 
Sept em- vious t his school 
Collections and Exhibits ber, 1950 school years year 
1. Dolls 113 67 44 
2. Pictures 107 67 47 
3~ Leaves 102 ?2 42 
4. Books 89 51 4? 
5~ Flowers 85 73 54 
6. Post cards, folders 84 55 38 
?~ Advertising illustrations?4 49 40 II 8~ Indian relics 69 40 21 ,, I 9. Animals 62 40 33 q 
10. Shells and fossils •54 40 12 I 
11. Plants 53 47 21 
1 2 . Nests 37 32 22 
13. Foreign articles 36 35 17 
14~ Airplane models 35 23 12 
1 5 . Coins 34 24 12 
1 6 . Rocks and minerals 33 25 11 
17. Raw material 32 30 19 
18. Clothing 29 21 12 
1 9 . Vegetables 29 21 12 
20. Handicrafts 28 18 12 
I 
21. Stamps 26 23 14 
I 22; Insects 24 1 2 9 
23~ Fabrics 21 17 9 I 
24. Utensils 16 12 ? i 
25. Letters 16 8 6 I 
I 
26~ J\fu.ps 15 8 6 
27. Newspapers 15 (;) 5 
28. Varieties of wood 10 6 4 
29. Furniture 8 8 5 
30. Tools, implements 8 6 3 
31. Building L1aterials 8 4 4 
32. Pottery 8 6 2 
33. Recipes 8 4 4 
34~ Petrified wood 8 3 I 
35. Dishes 4 5 3 I 36. Fuels 3 4 I 2 
I 
I 
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TABLE V (continued) 
FREQ,UENCY DIS1'RIBUTION OF THE NUllffiER OF 
COLLECTIONS AND JI:XHIBITS UTILIZED BY 30l. PRIN.iARY GRADE TEAC HE?..S 
1 Collectio·ns and :Blx:hi bits 
*3 7. Trains 
38. Metals 
*39. Birds 
*40. Circus 
*41. Spring 
*42. Colored slides 
*43. Cowboy paraphernalia 
*44. Eskimo exhibits 
*45. Model fire engines 
*46. Postmarks 
*47 . Seeds 
Utilized 
since 
Septem-
ber, 1950 
2 
2 
]. 
1 
1 
]_ 
1 
1 
1 
1 
. . 
1 
*48 . Seine twine and t.hread 1 
*49 • Shoes 1. 
*50. Toys 1 
*51. Science materials 1 
*52. Miniature boats 
Totals 1390 
Intend to uti-
Utilized in lize during 
the two pre- the rest of 
vious this school. 
school years year 
3 
l. 
1 
1 
3 
2 
1 
1 
1 l 
969 619 
*This resource was not on the writers" list, but was added by 
the teachers surveyed. 
Table V indicates that dolls were the most frequen tly 
used type of collections and exh ibits. Next, in order of fre-
1 que n cy , were pictures and lea ves. 
Ther e h9,S been a total of 139 0 collections and exhibits 
u tilized by 208 primary grade tea chers since September, 1 9 50. 
1 
This is an averag e of 6 . 68 collections and exhibits p er teacher, 
I A total of 93 tee,chers utilized no collections and exhibits 
i 
1 si nce September, 1 950. 
I 
In the t wo previous school years, 9 59 collections and 
exhibits were utilized by 154 classroom teachers, or an aver -
age of 6 . 29 collections and exhibits per tea cher. JJ'igures 
I 
: indicate t ha t more teachers have utilized more collections 
and exhibi ts since September , 19 50 than in the t wo previous 
school years . A t otal oL.l47 tea,chers u tilized no collections 
and exh ibits during the tv.ro previous school years . 
Of t he 301 part i cipating teach ers, 110 tea chers ind i-
ca,ted that they intend to utilize a total of 619 collecti ons 
and exhibits during t he remainder of thi s sch ool y ea r, or an 
average of 5 . 63 collections and exhibits per tee,cher. A total 
of 191 indicate t hat they intend to utilize no coll e ctions and 
! exhibits during the remainder of this school year, end i ng in 
J"une , 19 51. 
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Contacts With Community Agencies 
In view of the definition which has been made in con-
nection with community agencies, it may be stated that every 
child_ lives and learns in his total environment. The play-
ground, the Scout troop, the store, the Satuxda~ movie, the 
home, and all of the various agencies contribute to his edu-
eative experiences in a life situation. It is imperative 
that if the contributions of these agencies are to be desir-
a.ble and effective, they must understand the elementary 
s-chool program and its objectives. The school, in turn, must 
~apitalize- upon the services provided by these agencies. 
The relationship of the child to the community may be 
likened to a huge wheel, the child being the hub with the 
1 organizations and agencie~which are interested in him, on the 
rim. The teachers in the school community must complete the 
wheel by furnishing the spoke. 
Research has borne out the tremendous value of visual 
and auditory aids in supplementing classroom instruction. 
Important as they are, however, they can not take the place 
of direct, purposeful experiences in life situations. Child-
ren must be taken out into the corr~unity in order to obtain 
theee experiences. The development of broad social insigh t 
and of cooperation for the common good calls for first hand 
study of community life and active pupil participation. 
Much can be contributed to the curriculum by individ-
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uals and agencies in the local community. The varied bac:k-
grounds and interests of adults can be used to extend and vi-
talize the school experiences of children. The whole c.om:mu-
nity may be made to serve as a laboratory for the child's 
learning in the life situation. The school will be a com-
muni ty of children within a larger social community, and its 
program will touch every phase of group experience--home life 
governinent, industry, commerce, recreation, transportation, ' I 
communication, and organized social life. The school of the I 
II 
II 
future will, indeed, be a community school. 
Table VI represents the frequency distribution of the 
li 
number of contacts with community agencies utilized by 301 1:, 
I' 
primary grade teachers in the a even part i cipa ti ng communities · JI 
---
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TABLE VI 
FP..EQ,UENCY DISTHIBUTION OF THE NUMJ3ER OF CONTACTS 
WITH COMMUNI TY AGENCIES UTILI ZED BY 301 PRililiL.ttY GRADE TEAC!IERS 
Col711Tiunity Agencies 
Uti lized 
since 
Septem-
ber, 1950 
1. Junior Red Cross 134 
107 
97 
81 
56 
48 
46 
38 
32 
31 
22 
17 
14 
10 
2. 
3. 
4. 
5. 
6 . 
7. 
8 . 
9 . 
10. 
11. 
12. 
1 3 . 
1 4 . 
15. 
1 6 . 
17. 
1 8 . 
1 9 . 
20. 
21. 
22. 
23 . 
24. 
25 . 
26. 
27. 
*28. 
*29 . 
'· *30. 
*31. 
*32. 
P.T,.A. 
Public Library 
Police Department 
Fire Department 
Red Cross 
Health Department 
Girl Scouts 
Boy Scouts 
Community Chest 
Church 
Post Office 
Stores 
Public School 
Merchants and Business 
Organizations 5 
D.A.R. 5 
Newspaper 5 
Humane Society 4 
Factories 4 
Veterans Groups 4 
l;i.en' s Civic Clubs 3 
Garden Club 3 
Child Study Club 3 
Women's Club 3 
Street Department 2 
Four-H Club 2 
Socia l Service Association2 
Park Department 1 
Safety Department 1 
Brownies 1 
Dental Clinic 1 
Foresters 1 
Utilized in 
the two pre-
vious 
Intend to uti ... 
lize during 
the rest of 
this school 
school years year 
86 
53 
75 
52 
38 
36 
36 
19 
20 
19 
14 
12 
10 
4 
3 
4 
2 
6 
3 
4 
3 
2 
2 
2 
1 
1 
1 
1 
40 
46 
49 
30 
27 
13 
27 
12 
13 
9 
8 
10 
5 
4 
2 
1 
1 
3 
1 
3 
3 
1 
1 
1 
1 
Totals 78;:. 509 311 
*Thls resource was not on the writers' list, but was added by 
the teachers surveyed. 
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Table VI revea ls that the Junior Red Cross is t he mos t 
frequently u til ized contact with community agencies. Nex t i n 
order of frequency ar e t h e P . 1' . A. and the public library . 
Since September , 1 950 there has been a total of 783 
conta cts vvi th co:rmnuni t y agencies by 210 teach ers, making an 
average of 3.73 contacts per teacher . Only 91 teachers have 
utilized no contacts with community agenci es since September, 
1.9 50 . 
In the t wo previous sch ool years 134 teachers made a 
total of 509 contacts \Vi th community a gencies, making an aver-
age of 3.80 contacts p er teacher. Although there is very 
l ittle difference in the averag e number of contacts 'Ni th com-
munity age n cies per teacher in t h e t wo previous school years 
and s ince Sep tember , 1950, fi gures s h ow that more teachers a re 
n ow making mor e co n t a cts with comr.auni ty a g encies t han i n the 
two previous s c hool years . i\.. t otal of 1 67 teachers ind icated 
no ut ilization of c ontacts with community agencies i n the t wo 
p rev i ous s c hool years. 
There were 99 teachers vvho indicated that they i nt end to 
n.ti l ize a total of 311 contacts with community a g encies during 
the remainder of this s ch ool year . Thi s represents an averag e 
of 3 .14 contac t s per teac her. Of t h e 301 part i c i pating teach-
ers , 202 indi cated that they intend to make no conta cts with 
com""'Tluni ty a g encies during the remainder of t his sch ool year , 
ending i n June, 1 951. 
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Community Service Enterprises 
Community service enterprises are activities in which 
c·hildren ac:ti vely participate in the planning of community 
betterment or improvement. A good interacting relationship 
must exist between the school and community if the child is 
to be indoctrinated with desirable ethnic ideals of the so-
ciet y in which he lives. Use of the school plant and teacher 
participation are desirable, but the greatest benefits will be 
derived if the children themselves actively participate in 
community service projects. 
With such active participation in community service 
projects~ children will be cognizant of the needs and pro-
cesses of the community and the dependence of one individual 
upon another in the society of the community. 
Major concepts and understandings in social studies 
units will be more meaningful and real to the child when he 
engages in community service activities. 
1~ny schools have found through experience that com-
munity service enterprises must be selected with great care. 
The following criteria are those which have been generally 
accepted for the selection of community service projects: 
1. Will the children receive educative value from 
the project ? 
2. Is it lawful for children to participate in 
this enterprise ? 
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3. Does the project fulfill an important need ? 
4. Is it the most important current need ? 
5. Could the children contribute as much or more 
than another agency ? 
6. Is the project worthwhile in terms of time and 
money expended ? 
7. Are there indications that the project can be 
successfully completed ? 
8. Can adequate supervision be provided ? -
9. Are undue hardships indicated ? 
10. Will the project contribute to the realization 
of lo,ng-range educational objectives ? 
Social studies activities can and should be su:pplemen-
ted by experiences outside the school, which are provided by 
such organizations as Boy and Girl Scouts, .American Camping 
il 
1 Association, and iunerican Junior Red Cross. These organiza-
tions, in ·working with the school, aim to develop personality 
and character t:b..rough rich experiences in community service. 
Comrnuni ty sErvi·ae enterprises can be divided into 
three classes: (1 )governmental, --legislatures, post offi.ces, 
and other public institutions, (2)c.ommercial,--stores and 
other profit making enterprises, (3)non-commercial,--agencies 
controlled and financed by voluntary contributions. 
Table VII shows the frequency distribution of the num-
ber of community service enterprises utilized by 301 pri-
mary grade teachers in the seven participating communities. 
I 
I 
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TABLE VII 
FREQ.UENCY DISTRIBUTION OF THE NUMJ3ER OF CO:Mrl.ruNITY 
SERVICE ENTERPRI SES UTILIZED BY 301 PRIMARY GRADE TEACHERS 
' 
Community 
Service Enterprises 
Utilized 
since 
Septem-
ber, 1950 
1~ Ii.arch of dimes 208 
2. Collections of foo~, 
clothing, money 1 6? 
3~ Fire prevention week 135 
4. Memorial Day Celebra-
tion 114 
5 ~ Connnuni ty Safety 97 6; F,allowe' en Celebration 97 ? . 
. . Tuberculosis Seals 88 
,.-, -
c . Clean-up Week 82 
9. Gifts to hospitals 54 
10. Beautifying school 
grounds 50 
11. Crippled Children Seals 45 
1 2 . Jul y 4th. Celebration 2 5 
13. Educational exhibits in 
library, stores 22 
14~ Winter feed i ng stations 22 
15. Preservation of benefi-
cie.l birds, a,nimals 22 
1 6 . Beautifying t h e community21 
17~ Plant ing gardens 17 
18. Advertising devices 14 
19. Protecting wild flowers 10 
20~ Preserving local history 5 
21; Control noxious weeds 5 
22; Control harmful insects 3 
· t?r2 3~ Cards f or disabled chi ld. 2 1~24 . Heart Ass ociat1on 2 
1r 25. Gifts to Jr. Red Cross 1 
26 . Toys for overseas 1 
. 27; United Nations 1 
28. \'iri ting book on local 
h istory 
utilized in 
the two pre-
vio:us 
school years 
136 
118 
101 
112 
78 
73 
69 
81 
42 
48 
38 
17 
24 
21 
1 6 
18 
20 
g 
10 
5 
3 
4 
2 
1 
1 
1 
1 
Intend to uti-
l-ize during 
the rest of 
this sch ool 
year 
47 
4 7 
43 
8 2 
42 
29 
17 
48 
20 
31 
19 
6 
14 
10 
11 
., 
11 
5 
10 
2 
2 
1 
1 
T ~ s resour ce was not ' on the writers' list, but was added by 
the teachers surveyed . 
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Table VII indicates that the 1-Karch of Dimes was by far 
the most frequently utilized community service enterprise. In 
fact, this resource represents 1 6 per cent of the total number 
of community service enterprises utilized since September , 195C. 
Since September , 1950 a total of 248 teachers have uti-
lized 1310 cow~unity service enterprises, making an average 
of 5.28 comnmnity service enterprises per teacher. Only 53 
teachers indicated that they utilized no co~nunity service 
enterprises since September, 1950. 
A total of 1049 com.>nunity service enterprises was uti-
lized by 189 teachers in the t wo previous school years. This 
makes an averag e of 5.55 conwunity service enterprises per 
tea cher. There is very little difference in the averag e nt..lJnber 
of community service enterprises utilized in the t wo previous 
school years and those utilized since September , 1950. !-iow-
ever, there is a substantial nUJnerical increase both in the 
corrununity service enterprises utilized and in the teachers who 
utilized them since September , 1 950 . A total of 112 teachers 
utilized no community service enterprises in the two previous 
s.c h ool years . 
During the remainder of t h is school year , 127 teachers 
indicate that they intend to utilize 8. total of 505 community 
service enterprises, ~8.king an average of 3.98 enterprises per 
teacher. A total of 174 teachers indicated that they intend to 
utilize no cowmunity service enterprises during the remainder 
of this school year . 
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11 TABLE VIII 
I FREQ,UENCY DISTHIBUTION 0], TEE MEAl~S OF DEFRAYING EXPENSES ]!"~OR 
C01JllVMITTY RESOURCES UTILIZED BY 301 PRD!iARY GRADE TBA.CfiERS 
Means of Defraying Expenses 
1~ Parents 81 
2. Pupi ls pay own expenses 71 
3~ Parent-Teacher Association 69 
4 . School department 45 
5~ Pupil money-raising projects 41 
6 ~ Interested citizens 17 
, 7. Civic organizations 15 
1 *8. Teacher 8 
,1 9 ~ Business sponsorship 2 
tlO~ Reti red teachers 2 
r ll. newspaper sales 1 
I
*This means of defraying expenses vvas not on the writers' list, 
but was added by teachers surveyed. 
82 
Table VIII indicates that, in most cases, parents de-
fray expenses involved in the utilization of community re-
sources. Pupils paying their own expenses is the means next 
most frequently listed in def~aying expenses involved in 
utilizing community resources. The Parent-Teacher Association 
is listed as the third most frequent means. Tnis organization 
is usually very willing and eager to cooperate with teachers 
in enriching the program of the classroom. Undoubtedly, how-
ever, many Parent-Teacher Asscciations have not been made cog-
nizant of the importance of the utilization of community re-
sources in making a more meaningful classroom program. 
\1 It is to be hoped that, in the future, more uniform and 
!satisfactory methods of defraying expenses can be devised in 
order that teachers may make more extensive use of the re-
sources of the community. 
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TABLE IX 
FREQ,UENCY DISTRIBUTION OF THE HEASONS F OR NOT 
UTILIZI NG COIDJ.r{T.NITY P~SOURCES BY 301 PRIMARY GRADE TEACHERS 
' 
I Reasons for not Utilizing Community Resources 
I' 
I 
f 
1. Size of class 1-03 
2~ Lack of transportation 84 
3 .. Lack of time 63 
4~ Safety hazards 46 
5. Lack of supervisory assistants 38 
6~ Administration does not suggest utilization 11 ?; Lack of resource places to. go 10 
8 ~ Too difficult to plan 10 
o · 
;;t e Administration does not approve 6 
10. Parental objection - 4 
11~ Resource objects to children visitors 4 
*12~ Lack of funds 4 
13. Con~unity attitude 2 
*This reason for not utilizing community resources was not on 
t h e ~rri ters' list, but was added by the tee.chers surveyed. 
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Table IX reveals that the reason most frequently given 
for not utilizing the resources of the communi ty was the size 
of the class. This reason represents an average of 27 per 
cent of all the rea sons given. Next in frequency are listed 
lack of transportation and lack of time. 
It should be noted that lack of funds was not consider-
ed by the teachers to be an i mportant reason for not 
t h e community resources. 
Only two teachers listed cow..munity attitude as a rea-
son for not utilizing the resources of the c·ommuni ty. 
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TABLE X 
C0~UilUT1 RESOURCES DI REC TLY RELATED AND THOSE NOT DIRECTLY 
RELATED TO THE CLASSROOM ACTIVITI ES Oli' THE CHILDREN AT 
THE THiw; OF UTILIZATION 
,, 
II 
I 
~,1 ==========================================~! 
Number of teachers rep orted Yes ~o I 
1 205 189 16 
~ i 
'I 
I 
I 
1 Of the 301 participating teachers, 96 did not answer 
i! this question. Of the 205 who did rep ort, only ? .B per cent 
II revealed that community reso tu-ces utilized were not directly 
/ related to t h e classroom activities of t b e ch ildren at t h e 
I time of utilization. 
I 
II 
II 
I 
I 
i 
I 
I 
I 
I 
II 
I 
I 
I 
:I 
;i 
!J 
lj 
I 
!I 
I' 
I 
I' 
I 
1~ 
2~ 
II 
3. 
4 . 
5. 
G~ 
7~ 
8~ 
g ~ 
10. 
•I 
'i 
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I 
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TABLE XI 
. CONWIUNI TY RESOURCES 1'HAT TEACHERS 
WOu.LD NOT USE AGAIN FOR THEIR CLASSROOM P:rtOGRAlii 
Public library 
Fire department 
Dentist 
~.,ilm 
Junior Red - Cros~ 
I~1k and ice cream stations 
~lilk pasteurization plant 
Police department 
Pos t office 
School nurse 
3 
2 
1 
1 
1 
l 
1 
1 
1 
1 
,I 
II 
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Table XI indicates that teachers listed a total of only 
10 community resources which they would not utilize again. 
The public library was the resource most frequently listed 
which certain t eachers would not utilize again in the class -
room. Referring to Table I, it is found that 54 teachers 
have utilized the public library as a community resource since 
September, 1950, Only 3 teachers indicated that they would 
not utilize the public library again as a community resource. 
Since only 13 teachers, or 4.32 per cent of the 301 
p articipating teachers, indicated that there were resources 
which they would not utilize again, the responses would not 
seem to be significant to t ln s study. 
Only 0. 99 per cent of the 301 participating teachers 
indicated that they would not utilize the public library 
again, 0. 66 per cent would not utilize the fire department 
again, and the remaining 8 resources would not be used again 
hy 0.33 per cent of the teachers. 
88 
ll 
I 
I TABLE XII 
I 
I· FREQ,UENCY DISTRIBUTIOn 0]' THE NtJMBER OF 
COJliillUlU TY RESOURCE S UTILIZED BY 301 PRIMARY GRADE TEAC HERS 
Sil>JCE SEPTEivffiER, 1950 
I I I 
I 
Field 
Grades trips 
I 213 
II 138 
I I-I I 1 
I III 127 
I II-III 3 
II III - IV 3 
.\ 
Fota ls 
" I' jl, 
II 
I! 
li 
II 
I 
II 
" 
·I j, 
485 
I 
Inter-
Re- views 
source with re-
visi- source 
tors people 
339 106 
213 ; 50 
30 0 
151 23 
7 '5 
4 5 
744 189 
I 
Collec-
Local tions 
re- and 
source exhi-
surveys bits 
46 45? 
23 415 
0 27 
23 456 
1 24 
2 11 
95 1-390 
Con-
tacts 
with 
commu-
nity 
agencies 
266 
218 
21 
260 
9 
9 
783 
Commu-
nity ·· 
service 
enter-
prises 
480 
394 
25 
397 
7 
7 
1310 
]J 
1: 
I 
I 
'I 
90 
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Table XII shows that since September, 1950 the most 
l1 frequentl,Y utilized community res ource was collections and 
II 
1
1
1 exhibits. 
i 
I frequency. I 
I 
Community service enterprises ranked second in 
In both instances, the first grade made more 
extensive use of these t wo communi t y resources than any other 
grade on the primary level. 
II 
,j 
I 
il 
. II 
were utilized t h e least of all thi 
Thi .s is undoubtedly due to the I 
Local resource surveys 
types of community resot~ces. 
1 fact that local resource surveys involve a more complex k ind 
I 
'I of organization and execution than is ordinarily s ui ted to 
J c hildren in the primary grades. 
• 
ll 
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I 
·li 
I Grades 
I I I II 
' I..; I I 
-I 
I 
I' 
I 
III 
II-III 
III-IV 
Totals 
Field 
trips 
211 
130 
24 
128 
9 
9 
511 
Inter-
Re- views 
source with re-
visi- source 
t :ors people 
262 110 
142 49 
28 0 
118 27 
7 5 
7 5 
564 196 
91 
I Con-
I Coll ec- tacts Commu-Local tiona with nity II 
r e- and com.nu- service :I source exhi- nity enter-
:I surveys bits agencies prises 
33 318 192 396 .I 17 244 110. 264 
II 0 41 16 30 28 342 165 331 
II 
2 12 13 14 
2 12 13 14 I 
II 82 969 509 1049 
-I 
/! 
'I 
- ------1-
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Table XIII reveals that in the two previous school 
lyears -' the most frequently utilized resource was community ser-
l: vice enterprises. Ranking second in frequency of utilization 
'I I, . 
was collections and exhibits. These two community resources 
were also those most frequently utilized since September, 
1950. However, their order of frequency of utilization since 
September, 1950 is reversed from the order of frequency in 
the t wo previous school years. 
Grade I made the greatest use of the resources of the 
·community in the two previous school years. Table XII re-
vealed that grade I also made more extensive use of the re-
sources of t he community than any other grade~ since September, 
11950. 
I .ocal resource surveys were utilized the least of all 
the community resources. However, it should be noted that 
1
g rade I utilized local resource surveys more than any other 
gmde. 
!I -~ ~~-~ -=-==-=---- -~-----==-
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TABLE XIV 
F.REQ.UENCY DISTRIBUTION OJ!~ THE NilltiBER 0:&' 
CO:fuiTttiDJ:ITTY RESOURCES WHICH 301 PRINrARY GRADE TEAC:f-lliRS 
INTEJ:il1) TO UTILIZE DURING TEE REMAINDER OF THIS SCHOOL r..t!lA.H 
Con-
Inter- Collec- tacts Comm.u-
Re- views Local tions with nity 
source with re- re- and co:mmu- service 
Field visi- source source e.xhi- nity enter-
Grades trips tors people surveys bits agencies prises 
I 215 152 93 28 240 109 230 
II 134 61 38 15 151 73 121 
,I-II 10 4 1 1 36 10 12 
1' III 105 53 16 18 180 97 120 
.II-III 14 5 8 0 6 11 11 
III-IV 14 5 8 0 6 11 11 
Totals 492 280 Ji64 62 619 311 505 
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Table XIV indicates that 301 primary grade teachers 
intend to utilize collections and exhibits more than any 
other type of community resource for the school year end-
ing in June, 1951. Next, in order of frequency, are community 
service enterprises and field trips. It should be noted that 
collections and exhibits and community service enterprises 
have had a consistently high frequency in Tables XII, XIII, 
. and XIV. 
It is to be hoped that the indicated intentions of the 
participating teachers will materialize for the greater uti-
lization of the resources of t h e community and for there-
' sultant enrichment of the classroom program. 
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,i TABLE XV 
II 
il J::.TlJMBER AND PERCENT 0]' T:EACHERS UTILIZING Al'ID NOT 
lj , CO]JilWNITY HESOURCES SINCE SEPTElvffiER, 1950 UTILI ZI NG 
Teachers Teach ers 
Utilizing Resources Not Uti l izing Resources 
Total Percent Total Percent 
Field trips 159 52 . 49 142 47.51 
'Resource 
visitors 188 62.46 113 37.54 
Interviews with 
resource 
people 61 20.27 240 79.73 
., Local r .esource 
surveys 66 21.93 235 78 . 07 
;, c oll ections and 
exhibits 208 69.10 93 30.90 
Contacts wi th 
community 
agencies 210 69.77 91 30.23 
Community 
I· service 
enterprises 248 82.39 53 17.61 
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Table XV shows that since September, 1950 more 
teachers have utilized community service enterprises than 
1 any other type of community resource. It is interesting to 
note that in comparing Table XV with Table XII, it is found 
that 248 teachers utilized 1310 community service enterprises, 
while only 208 teachers utilized 1390 collections and exhi-
bits. 
Table XV also reveals the fact that two of the seven 
types of community resources· were used very little by par-
ticipating teachers. In fact, the number of tea chers who 
did not utilize local resource surveys and iniE rviews with 
resource people is much less than .the number of teachers 
who did utilize these two types of communi ty resources. 
I 
I 
I. 
II 
!I 97 
=-==JL===================-=l=== 
TABLE XVI 
i 
II 
I 
lfillJffiER A1ID PERCENT OF TEACBERS UTILIZING Al'ID NOT UTILIZil~·G 
COMMUNITY RESOURCES IN THE TWO PREVIOUS SCHOOL YEA-BS 
II 
II 
Field trips 
Hesource 
visitors 
Interviews with 
,'Reachers 
Utilizing Resources 
Total Percent 
150 49.83 
143 47.51 
res ource p eop1e48 15.95 
'I Local resource 
66 21.93 I! surveys I Collections 
'i and exhibits 154 51.16 
11 Contacts with 
ji community I !, agencies 134 44.52 
Community 
service 
. 
' 
enterprises 189 62.79 
'I 
I! 
:I 
I 
I 
I 
Not 
Teachers II 
Utilizing Resources 1 
Total 
151 
158 
253 
235 
147 
167 
112 
Percent 
50.17 
52.49 
84.05 
78.07 
48.84 
55.48 
37.21 
I 
II 
II 
I 
I 
ll 
II 
II 
Table XVI indicates that more teachers utilized co mmu-
n ity service enterprises in t he two previous school years 
than a ny other t ype of community resource. 
Of the 301 participating teachers, there were more 
tea c hers who did not use certain types of community resources 
t han di d utilize t hem. These types of resources are (1) field 
tr i ps , (2) resource visitors, (3) interviews with resource 
' p eople, (4) local resource surveys, and (5) contacts wi t h 
_community a gencies. 
A comparison of Table XVI wi t h Table XV reveals t hat 
more tea chers have utilized s ix types of community resources 
·· since Sep tember, 1950 than in the t wo previous school years. 
I 
The seventh typ e of community resource, local resource sur-
,1 
, veys, was utilized by 66 tea chers since September, 1950, and 
by 66 teachers in t h e two previous school years. 
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TABLE XVII 
l'ITJ.MJ3E..rt AND PERCJ~:t-l-.1' OF TEACl-illiiS WHO INTEN".D TO Ul'ILIZE OR 
NOT UTILIZE COMMUNITY RESOURCES DURING THE REMAINDER 
OF THIS SCHOOL YEA....l-1 , ENDING IN JUNE, 1951 
' Teachers 1:eachers 
Utilizing Resources Not Utilizing Resources 
Total Percent Total Percent 
Field trips 170 
Resource 
56.48 1 31 43.52 
visitors 84 27.91 21? 72. 09 
Interviews with 
resource 
people 83 27.58 218 72.42 Local resource 
surveys 35 11.63 266 88 .• 37 Collections and 
exhibits 110 36.54 191 63.46 Contacts with 
eommunity 
agencies 99 32.88 202 67.12 Community 
service 
enterprises 127 42.19 174 57.81 
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Table XVII indicates that more teachers intend to 
utilize field trips than any other type of community resource 
for the rew~inder of the school year, ending in June, 1951. 
This is interesting, for field trips were not the most fre-
"' 
quently utilized resource in the two previous school years, 
nor since September, 1950. Of the 301 participating teach-
ers, 170 of the teachers indicate that they intend to uti-
lize field trips during the remainder of the school year. 
Through participation in this study, it is hoped tr~t 
these 301 primary grade teachers will have been motivated to 
greater utilization of t lJ.e resources of the community. 
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CHAPTER V 
S Uii111fiARY A:N"""D CONCLUSIOl\JS 
The principal purposes of this study may be said to be 
two in number. First, it has been attempted to ascertain t h e 
frequency with which the resources of the seven participating 
communities (1) have been utilized since September, 1950, 
( 2 ) have been utilized in the two previous school years, and 
(3) will be utilized during the remainder of the 1950-1951 
school y ear. 
Second, to ascertain (1) how teachers defrayed neces-
sary expenses involved, ( 2 ) reasons for not utilizing commu-
nity resources, (3) whether or not resources utilized were 
directly related to activities in the classroom, and (4) 
t .hose resources which teachers would not utilize again. 
This study was conducted in seven communities in hmssa-
chusetts. Check lists were sent to the superintendents i n 
these communities. The superintendents distributed and al-
located the check lists in the required numbers to the prin-
cipals. The check lists were then given to the primary grade 
teachers. Upon completion of the check list, t he teacher 
s ealed it in t he envelop e provided and returned it to the 
p rincipal for f orwarding to Boston University, School of Edu-
ca tion. 
A total of 301 responses was received from teachers in 1\ II 
I 
1 
ji 
_j 
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the primary grades, which include grades one, two, and three. 
Among the 301 responses received were check lists from teach-
ers of the combination grad e s tr~ee-four. Due to the fact 
that grade three was involved in this study, the writers in-
eluded the three-four combination grades for tabulation. 
The following conclusions may be drawn from the find-
ings: 
1. Although primary grade teachers have not utilized 
the potential res our c e s of t h e community to any great ex-
tent, there seems to be a trend toward an increas ed uti-
lization o f resources. Thi s is evidenced by the fact 
that primary grade t eac hers, in general, made more ext e n -
sive use of community res ources since September, 1950 
than in the t wo previous school years. The total number 
of community resources utilized sirice Se p tember, 1 9 50 is 
4,996. The total number utilized in the two previous 
school y ears is 3,880. This means t !mt 1,116 more com-
munity resources have been utilized since September, 1 950 
than in the t wo previous school years. 
2. In the recent i nvesti gation teach ers of Grade I 
made the greatest use of community resources, and teach-
ers of Grade III made the least use of t h em. However, 
there was only a difference of 14 instances of u tiliza-
tion between grades t wo and three. Teachers of Grade I 
indicated a total of 1,907 instances of utilization of 
community resources since September, 1950. Teachers of 
102 
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Grade II indicated 1,451 instances, and tea&ners of Grade 
III indicated 1,437 instances. 
3. The majority of the resources utilized was di-
rectly related to the classroom program. Of the 301 par-
ticipating teachers, 205 teachers indicated responses to 
the question in regard to the direct relationship of t h e 
community resources utilized in relation to the classroom 
program. A total of 189 teachers revealed that the com-
munity resources utilized were directly related to the 
classroom program; 1 6 teachers indicated that the commu-
nity resources utilized were not directly related to the 
classroom pro gram. 
4. The necessa ry expenses involved in the utiliza-
tion of community resources were defrayed, in most cases, 
by parents. This means of defraying expenses was given 
by 23.01 percent of the teachers as the means most fre-
quently utilized. 
5. The most frequent reason given by teachers for 
not utilizing community resources was the size of the 
class. This reason was given by 26.75 percent of the 
teachers. 
6. Collectj_ons and exhibits was the type of com-
munity resource most frequently · utilized by 301 teachers 
since September, 1950. The following chart shows the 
order of frequency and percentage of each type of commu-
====ll======= ---==- -=-..:c--==--~-7 - ~==---- --~=--· - - -----
nity resource utilized since September, 1950: j 
Collections and Exhibits 
Community Service Enterprises 
Contacts With Community Agencies 
Resource Visitors 
Field Trips 
Interviews 'Ni th Resource People 
Local Resource Surveys 
~otal Percent 
1390 
1310 
783 
744 
485 
].89 
95 
4996 
27.82 
26.23 
15.6 7 
14.89 
09.71 
03.78 
01.90 
100.00 
Suggestions For Further Study 
1. Conduct a similar study in co1nmunities in other 
'I 
I
I 
sections of the country to determine how primary grades com- J 
pare wi th those of this study with respect to the utilization ·1 
of cormnuni ty resources. ! 
2. Conduct a survey to determine if cormnunities are 
:pla.nning the curriculum so as to include informational guides 
and references in the utilization of community resources. 
3. Conduct a study to determine if pupils, as well as 
teachers, are aware of the many varied resources in their com-
munities. 
4. Conduct a survey of resources of a community to de-
·termine their availability and suitability for primary grade 
children and possible contributions toward the enrichment of 
the classroom progTam. 
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